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The First Australian Conference on Japanese Lanqua ge 

Teaching was: helg at Monash University from March 26 to 
(28° 1996. att provided the ‘first Opportunity for membe rs 

oS ey 4 of thee growing profession to meet, exchange: information, 
and discud¥’ questions of common interest. The conference: , 
attended by ‘nore than 190 teachers of Sspanese from all | 
Australian states, pdeoted the suggestion to work towards — 
the establishment of an Australia-wide association Of 
teachers of the language. 


’ : 


: ; ) ‘ 
x Apart from the Australian participants, a number of 


overseas observers were present, and we are espeCialjy 
grateful to Professor F. Koide, Professor E.H. Jorden, and 
«the Consul-General of Japan in Melbourne, Mr. W- Miyakawa, 
for their most active involvement in -the conference 
programme: Professor Koide's participation ‘would not have 
_been possible without’ the support of the Japan Foundation. 


an . This* volume tontains papers presented at the Conference 
e "the. manuscripts of /which were available. In addition, we 

a included the texts of the "matriculation" syllabuSes for- 

a _ each ‘state. Such documents are in a constant process of 
change and it will ,soon’be necessary to bring this: 

“ collection up to date. The publication of this volume 
has kindly been pupportes) by. the Asian Studies ye Ra naeecn 


; Committee. pee 
“3 : _ : ., . y 
22/12/1976 . | SV. Neustupn¢ 
©, he : H.M. Rowe 
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held at MONASH UNI VeRSE?Y, 26-28 March, 1976 
PROGRAMME 
Priday, 26 March 1976 
7.30 Onening Session 
Professor W-A.G, Seott, Vice-Chancellor,» Monash 


Saturdav, 
Fumiko Koide 


2530 .. 


7.30 


Sundav, 
Z 10.00 
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Professor 


itv 
jvakKawa, 
Melbourne 


Univers 


J.V. Neustunn?¢, 


Consul-Gener 


al for Jaman in 


"Current Trends.in, . 


Japanese Lanquaqe Teaching in ‘Australia" 


27 March 1976 


“Japanese Language teaching: in Japan - Special 


Lec ture" 
E.H. Jorden 


Special Lecture": 


"Japanese Lanquage Teaching in the U.S.A. - 


‘ 
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Problems in Secondarv Curricula. for Japanese = 


Symposium 


. 


Sneakers & 
Bonnina, J.-Ackroyd (Queensland) 
McLachlan, G, Sargent (New South Wales) 


Wilson, W. Eqqington 
Nishida, H. Quackenbush 
Cole (Tasmania) , 

Welch 
.’ Blaqs 


MHoOR Mm we 


Committee) 


Discussion’ 


28 March 1976 a 


Showing of films and videotapes 


(Victoria) 


(South Australia) 


. 


(ASlan Studies Seorainaeing Committee) 
(AuStralian-Japan Business Cooperatian 


‘ ‘ 


SOME CURRENS ‘TRENDS IN STAPANESE LANGUAGE TEACHING 


Oy oo, — IN AUSTRALIA. |: ‘ 
‘ 7 . a 
}.V.. Neustupn¢ ; vy 
: ye 


“THE AUS'TTRALTAN RECORD 
AS perhaps not many realize, Austtalia has the distine: 
tion of being tha country with’ the highest percentage of 
papulation ‘engaged i the ‘study’ of the Japanese language as 


a foreign lanquage in the world. ‘ 


~ 


‘This Surprising. fact! convincingly emerdes from: statistics 


’ 


-compiled by.the Japan eouncactae (Bunkacho 1975, pp.422- 423). 
- In 1974 the éounkey with the highest absolute numbers of 
students of Japanese was the U.S.A. (21, 562), followed by 
‘. South. Keoees (12; 324) and Australia’ (6, 301). Calculated per 
10,000 head of population the order is exactly reversed: 
(Australia with 4.86 per 10,000 occupies the ist’ place, 
followed by South Rorea (3,65) and the U.S.A. (1:02), “tf we” 


use statistics. “eqnpitéd ‘by: the Australia Japan Business Co- 


wo 


operation Committee, which indicate ‘the number of students - 
of Japanese in Australia as 0055 our condfusion is that | 
more than. one person in ENEEY two thousand in Austra¥ia stud- s 
ied Papaneee in 1974. The accuracy of any statistical data 

oF this type can of course be questioned and discussed, but Ce 
no matter how one iodke at these figures the ‘Australian lead 


‘ 


is undeniable. . 
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The comparison between the ULS.A. and Australia, may be 
especially, stam ticant. The U.S.A, is a country with very” 
* ’ . ; 
strong historical and. economic relations with Japan. There 


4 


is a  consideraple number of Americans of Japanese origin, 
® 
Cy 


especially a 4lawaii and California, and this fact alone 
should help to improve the American s statistics. Besides 
this, the most active relationship between Japan Baa the 
U.S.A. in the recent history of the two countries has led 
to considerable investments in Japanese studies in America 


during her years of peewee The Australian figures,’ on the 


‘other hand, do not have "the support of any special circum-. 


ee 


“stances that might counter the two negative factors’ which 
Australia and the U.S.A. share ?, the: ant i-Japanese feelings 
resulting: from World War it, and the radical decrease in 
StUgene, enrolments in all langnage subjects. 

If we have arrived meee we are, obviously this is be- 
‘cause some hard work has “peen done. Credit for this work 
should be granted to all those who participate in this pro- 
cess, and because many forget about them, I would like to 
say" in the first instance that it should go to ‘the teachers. 
HOWeveN,  ECaes for ‘the planning of this spectacular arounn 
‘belongs undoubtedly to four pare ee ee And. at, would, 
be. interesting to learn from a who directly partiafpated 


> 


in the process just how this came: “about. * 


“ « 


> . i * 
9 -_ 7 s 
7 1 + : ; » a 
. 4 
* . . 7 


(l)° One of the tour agents tu the Auwatrad fam Werther s 
eco which in the past readily sponsored the intros. 


(eT ee 
aa om 


duction of J4panese in oa number of Australian universities. 


: . - uN : . 
At present Gritfith, Queensland, Newcastle, Sydney, ANU, 


J 


Melbourne, Monash, Tasmania, Adelaide and Westera Australia 

have all introduced deqree courses in Japanese, and tive of 
1 

these universities are teaching full four-year honours sef- 


quences in the languaye. The role of the universities has 


not been limited to their own internal development. ‘They 
- ' ’ 
nr) 


also participated, Sometimes in a most active fashion, in 
the. process of the introduction of Japanese at che. Secandary 
faves ih the seueing of standards, and the preparation of 
teachers, | a | 
Ley? Another ‘agent which mus t be mentioned is the Federal | 
government, through, its Advisory Gommittee on the Teaching 
of, Astan Languages and Cultures (the so-called Auchmuty 


Committee), ‘on the basis of which the Co- ordinating Committee. 


,on Asian Studies was esbabligned. The Federal government, 


together: with the governnents 6 Japan, has also recently oe 


’ “6 uw 


established, the Australia- -Japan Foundation, watch undoubtedly. 


\ Be ae ae { 
will.play an important, none rusty positive role, in “the 


further development oF ches aeechand of. , Japanese in Australia. 


(3) The third impor tant agency nae been the: justralia Japan 


Bustness’ banvenation Committee, especially some of its 


member. Amd Too met heuttate Co nay clearly Chat much of 
ts work, both at the vecombery sand tertaary devel, tran Deen 
P 6 ‘ 


Copivectt ec Pop ous especially with the oaame of Mr Mh. wha. 


“(AI OFA TY We Cabot Omit Prom oe TISt the Sibuine ae 


. 


heohoormeré owhreh Chrough ats Poredam Of fvee, the Mombusate 


2 


seholorships, aind more. recently through the Gapan Poundeat bon 


has always Strong)ly supported our work. 


AS a result ot all these forees, we have the numbers, wa, 


have® our budqets, weohave osatabd ished the Japanese “Lanquagdg 


teachers prot &ss Von in Adstralta, we have established stangl- 
Sards, and.we will also haves acnew textbook of Japanese pro- 
duced with’ Ped@ral assistan¥e to provide a possible alternative 


to some of the good textbooks used in our secondary schools 


if 


at the moment. | a re 
4 a oa’ & . wo. 


While acc¢pting these facts with thanks to all those who ». 
ae ‘ , ae 4 an) aa whee ye : oa ode : 
£ acted in the process, and acknowledging, that these develop- 
‘ments ‘mark an era, 1 also wish to say. that in’ my opinion, 
4 ve { . = ‘ “- i - Pra 


that era.is very Nearly at an end, and that what we need_is 


? 
‘ 


to proceed to the next stage, of development, to re-think the. 


basic tonceptiton of the teaching of Japanese: in:Australia, 


and open the way to the implementation of, a‘completely new 


pattern, a model, or as I-shall;.call it, a*new paradigm. . | 
\ : 8 e ‘ 
, . ue ay 
q . = 

: E 5, . -* eh es 

a - t mh ae ‘ 
. ‘a 4 ran 
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Pro the ferbboWwate; temarkeao dl wah te His M@tites Chree of the 

; x, ; 
Leta perotebemsay og cnet frbeene lua: ther problem of 


ee ae ! 
teanibesr ss, the peretebeem cif fuanedteeg, aged thee wholes) Concept fou oof 


oat 


. Ni. : 
be Peagehity of Mapanese an Augutralta. Pirst, can we be sat= 
Vettes wtth Che otatasties To omentyoned at the Tee at omy 
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The _natermtronal statrstaes notwithutanding, any ornternal 


‘Augtralian statistics Immediately reveal, that even in 1975 


Japanene romained “the Ciaderalta Of toreirgn FAnquage | teaching, 


aN 
. 


Compared wal. the so widely discussed and sibtic cly condemned. 


traditional sechod! ianauaade., Although the number of students 


who sat for the HSC examination in French in Victoria fell to. | 


, 
ry 
" 


only 7% of the total number of HSC candidates in 1974, Japan- 


r 
raarr 


“@8e@ scored only 4:3 of the total. In other words , despite 


‘ 


the Japanese "boom" there were 24 times as many. Candidates 
for French as tor Japanese. No doubt, the gap between Japan- 


ese and the Old Languages will narrow in the future, but the Ae 


~gEeom that Japanese might. overtake, or perhaps replace French, 


seems to be quite unrealistic. at this moment. 1 
POV TOUSI Ys Australians’ 3 not accept the idea that Japanese 


should aia wee replace Préench with its present numbers and 


“ 


L 
fs 
to 


eae aré they at. faulty on: are we: at fault ae: we. suge 


2, e 


1 that ‘enrolment ‘figures « are: noe itiportant.. Japanese ‘should: 


be. available widely, to. provideran equal _teeeosly tories 


* TEN ees 
* . ee 


me oh Ie 


pan sins spot students.” At. ‘the: samme time 2 “do -agreéy, ne 


Jor tertiary ‘level, oe 030. were: primary’ “on: . Secondary sekdeaosl 
“ana 1 ‘am afraid, ‘that the puptic soinetimes | ‘does ‘Rot: ‘realize: 
“that even. oie these 


ale knowledge of. 


_ troductory devel 8 


tbe able to aiewec te apy professional matters, they wl Se 


never, be ‘able to. ‘Yead, and in nine cases, out, of. ten, they” 


‘s 


Sal." ‘lose” whatever competence they may. have ‘acquired with 
i € i 


i he abies of" ‘two: Or! eee tae 


poe pa 
ae ne 


ents, attained the sAndornediate level ot ‘competence in. \ Japane ey 


exceptionally, 


through’ ‘eitployment: in a: | position which” 


feos i %% all 


entails an. extensive, use. 


me 


- met 3 
: AN : - : oat 
How many persons then, can! we 


ms ie 
ae categories?’ Again, Statistics are’ inavadlable, 


ingenot « only. An. the: percentage = poputntin wha oe the. 


ae conélusion. ‘can only I 


a pe who, éan, memes nei 


eae Ge ’ 


padbibiass ‘the. ceo ‘as. a as 


-“inte¥mediate,, and advanced © 


“problem ater 2 a 
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“the ‘present concent of the ‘teaching of fe aesagese A 


; a - a Hees 
for any: “project: which carinot be “financed, throustt ¢ one’ “of the 


‘traditional channels. ‘And. ‘this, includes © a. ‘large. number, of 
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@ establish 


speak later’ 


hae 


a “ 


must, appeal to brivate : donors. When we: “want to, establish 


. ye ne a 
fan intensive course in Japanese, the! only’ soured is. again ae 


He as : ler 


private’ enterprise. “When: a ‘subsidy tor the. production, of. ay 


“newspaper reader: is. needed again private: funds are the ‘only 


“énes_ available. ‘The problem, as, we a all know, as that the” : 


‘spent © of. ‘private. money: ‘available for ‘the teaching of Japan- 


s 


“Guan alien that they. ate 2 all dublie projects, ‘and 


‘Ty! 


“Australian: projects. ‘They: should: ‘be: finanged from. ‘public 


“funds, and from Australian shee es 


“gape, Foundation » operate. wana ie be, administered, : Burely by! 
\: ae ae ™ 


“public: servants? Win oe ne 


accept the: traditional pattern of. 


“Japanese. language, studies’ "Or .witl it Be prepared to” J gorveyond | 


bes 


_Unforkunately, ‘teachers of. Japanese, do. Rot, ‘even know 
en a vs ae 


Sto, whom they should address such questions. . . hd’ by. the time 


: ¢ eee 
they. dq, ald of ‘these. questions may. have: ‘been oS 
Le 2) ays ce eer oes lata 8 
‘the roblem of conception. . oy 
os peees ee ere ag Ns he ee ee 
Cent “The most important problem in our: present situation ‘in: 
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oe ‘the teaching of Japaneses n Australia is “the oroblem of 


“conception, how. we. see. the. ains. | ana methods of. our ee 


, 


ee Wet have concentrated: exclusively ‘on. ‘traditional programmes: 
several years. ofe high ‘sehpol Japanese/ followed by. several | 
Fe eee ‘a 

rat watesstudy + ‘The proléns as we saw. ‘them , 


were the, problens of: textbooks ‘nd teachers, wand the’ problen 


ie . - 
a 


of POM ‘the. teaching of ‘Japanese ‘cout, fit, “both: ee | 


fart) 
. wy 


_eegeny fine 9 have “changed 


o “who. accepted our Promises oe gabaaise were’ fens and” not always 


_those. we ‘would have chosen: “The: public, tO0y" started asking ae, 


Sat we were. achieving, and what was | ‘the sense of es ‘al. 


In. 2 way we > have, been fortunate dn. “having pefore: ‘us the. be 


“ating ‘lesson: of the spectacular decline’ of the ‘traditional 


“school Tanguages. From ‘this. we “have been’ able to earn. that’ 


: ey, eblacing ‘Prefich we simply “would take its “problems: on “our. 


_own, shoulders, and ‘Prepare similar fate for oursdives. 
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yoBviously, a ‘new. “paradigm ° is’ needed. “and: let) me- ‘say: ‘that of 


| Japanese langiage teaching; still, relatively, unfleveloped, Sanco go 


ae trbe from the. burden of. long tradition and act to. be: ests 
ee ablished . as, ‘as profession, if ‘in: an “excellent. position to 
vaccept, new developrients.. . ae an . ee ‘ > : > oo ad 


a £4 bee sig me ee Es dae 


ee ae ee ee fe Ae 


what ‘then ‘are’ the principal features ‘of: the new develop-" 


“mentaz stage of ‘the ‘teaching, of; Japanese which’ in "my: ‘opinion’ 
awaits ug in ‘the later, part’ of the. 1970! i, 


mae _Beblscing. Tan uage = tbgening bi c 


ue 


céhmunication teaching 


* : ae \ . - : ‘ oe 
ving. Pe - . ° ae orce : cf? ” ’ r 
: & . : a ae 

E believe. that at every stage of the teaching process we 


“mast respon to the needs of the student and: to the. needs of. 
: me ie Ye fia 
‘the: ‘conimunity’, At ‘every stage ‘teaching mist’ reflect the “need 
2) to communicate: with’ ‘dapan. mis need, in, omy, ‘opinion, ‘is “not: a 


r at 


wiaely felt, at. préséne, ‘the ‘first aim’ lof ‘the: teaching of 


“gapanese. must ‘be. ‘£0. devetopithis need for ‘avknowledge. of, Be 
ae aan . wt : _ gs eaeget 


» Japanese’ ‘tangdase, hot: only, “as- a. general and. vague. feeling 


Of being | "a part of Asia" put. also ane as datail appropriate | 


‘to. ‘each. ‘stage of: the “learning process. Te is: omy ‘assumption oS 
ou : : 


that. this need does: ovfise, and it: ce our, ‘auty to: Ancover ‘ “ae: 


“However, 53 am. ‘vigorously -opposed to ‘the ‘eestival-costinés- 


tee : ota ss son 


“food ‘approach, to. ‘the. motivation of ‘the teaching oF: “Languages , 


o.. 
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at the: primary and: secondary level, ‘children and Students a 


wag: discuss serious ‘and complicated problens | in their social’. met 


od 


“studies courses: ‘should not be fed exclusively with Japanese 


8 


“festivals, customs, and fairy tales. There must. be other | 


social topics, there are technical topics, and there: are 


Je 
a 
at 


-) 
aly 


Me 


proach, “only, an “extreme ninority of. tertiary studénts ‘ins 


cade 


international yelations. in general, ‘and relations with gapan_ 7 


-in. ‘particular. Furthermore, topics. which @irectly: concern. 
ree : a 


“Japan are not “the only. ones which. can and ‘should ‘be dis- 


yt 


cussed ‘in | Japanese. There are ‘many, broblens which are 


“ Japanese simply because they! are diScussed in. Japan, ‘put >}: 


= : ‘ es ake 


“have: a universal valiaity’ ‘which makes them cexceptiongiay ” 


‘suitable’ ‘for. discussion, anywhere. “these. are the topics 


i which ‘are. likely. to be raised when. a wapanese’ viditon 8, 


e oars ar 


ibaees about. Japan sthat. attract’ their attention: ‘There are Hla 


“tends our. class. ‘And ‘the method, of using guest. speakdie 


a) 


hy, ‘the wdy, is one of t e basic shethods of the riew a roach’. 
2p: 


Rt: the: tédvtiary ‘aevel, tL believe, the teaching of “gapane 2 


inposed on. our. undergraduate’ courses by university ‘tragition a 


“aderiic: ‘discipline, in, ‘the expectation that: the student ': S. 


ae ‘ultimate aim: is. to conduct ‘research, on Japan.” certainly. 


ae : 


aie es a 


is. still largely an introduction of! the, student to an BOM 


ese must Literate itself f¥om the "Japanese studies" ae 


a. modern society ‘become academics. - vet, the dverall ‘pattern ook 


ae eet 1 ee. S nh 3 : 2 
oot ‘ Be here eo os Tue Gah Ua Send pusdasaranes 7 . sh = mae a . 
: oe . ‘ eis : Beat te eh od 2 ae ‘ Bee, oat d 
ae . : : a MSS iy phi tac fe Ble yoo 
v5 Kaye. FS 14 a a ae « ; 
ss e a? : . 
pe . at iad ne : : : # &~ 3 
‘ : : ' : . Z ¢ : a ZS ; tae 
i . ; . i 


a rae oe ” 
* ee Hoe . an wee 


we must retain, and -T ‘would say further emphasize, the’ _— a 
spirit of enquiry. “But it need, not necessarily be an. 


“enquiry” conf inéd within the Lins of jan academic Aiscip- 


ny - , : x? * . 
. ” 3 : . { 


line. 
Tf ‘we want: to make each ¢tudent feel ‘the need to com-" 
Cae municate with Japan, we must be interested in the general 


ary 


. state of comminication between Japan and. Australia in all @ 
its aspects: cultural, political, cand’ ebonomic. In‘ these 
Fields there. is: still very much to be desired and r regret 


that time: acs not allow me to foliow ‘this ROpLG: Gn tn etait. 


. 


a wish to emphasize however that this is a topic of aw 


impor tance for Japanese language, ‘teachers and that we are ae 
re é 2 ey : 


“interested . in. ae ¢ professionally, not simply: as sympathetic ae 


ay , observers. oes £ eae ge 4 eee aos? 
a rr i apy y Le) ~ : nic hate ne : oe a Toh, tats ° 


j “once the need far. the study of. Japanese is “indentifie’, 


OTs and developed, we are faced with, ‘the problem’ of what to ao: oo 
‘ ee “next, = shall inention only. ¢ a. few points. See nage zs ; : a 
ong we, “emphasize the teaching of communicative, not ‘simply . ‘ae 


e 


rannatical, _ com etence, “thes first change. we “must consider’ 
g ips 


1 


-is an empiiasis on meaning and vocabulary. "The old paradigm 
eg of language teaching for. which Tanguage teaching was. an. 
abstract exercise aia not develop, the. teaching: of vocab- 


Pe igh ulary, at. all. . “Not infrequently we meet introductory text 


“books. with astute as 700, “800 words. Obviously, ‘no 
es, = site es ee 


yeas 
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meaningful communication can take place with a | yocabulary 
ee as. limited as this. Our VUSEB tise of minimum vocabulary 
for an introductory course in Japartese may prove to be. 


the" start for ‘a new development. The’ National Language ae ae 
Research’ Institute in ‘Tokyo at present is. working, on. 3 as oe fect 

: \ Yo. Setar oi ge = 
similar List, for. the’ interniediate etage of, “the ‘teachilag.” i ae 
te 2g Yo ' 4 re # _ Pic 
‘of Japanese to fordign speakers, “and. We, ‘only “hope that it. Me Mee 


| will ‘be completed cand: nade available soon. 
Secondly, the new paradign, mast ‘widen the range of com- ek 
“munication domains to. which a: ‘student is introduced in the: 


| introductory, intermediate and “advanced stages of ‘teaching. . ae 


om personally, believe that it is a mistake to. a the 


“ 


‘range’ of. our objectives in’ an. introdugtory ‘course ‘to the... 


domain of the everyday. generat’ conmiiiedtions Notice that. 
an “ee fra eet . 
“the | vhges vagulaeiBnk | fox’ tthe HSC ex? inations require that. ae 
i ee A vo hye . 
é 4h, n mn eos 2 

ithe; student. selects one. Spécial fiel of his own interest 


pe ana acquifes extended competence in this. field. : Let me 
add that. oa can fotecce a “danger in “concentratifg « our v Gh at 
‘courses: too ‘much around particular textbooks; this contra- 


| aie | the principle | of inldividualizea instruction) which 


“ued iT hope - chal we: are going to develop the: teaching of 


a dynamic learning competence, introducing the students to 
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% f 


the methods of learning and independent acquisition, and ee 


. U a ; ; > @ 

prevacid them with situations in which this competence 
= eg 

can be applied. ae hag: : + 


ae 2. ie it 


"Fourthly 4riWsread of teaching only the gules :oF- “gramivar , 


’ 


we shquld. feach. th whole” of skhe Japanese commiur: eceat ie. 


he 


eoanneten nee: . not only the euies: of #rammar, but ‘digo rules 
a . ainteh decide what is communicated, to whom, in which sit-- 


uations, through which channels, etc. | tle 


ay 


2. °D Deve lopment ‘of the intermediate and sivaneed ‘stage 
of Japanese senguass teaching ae : 


i ee “The second suggestion I wish to make is that we “must 
aaa ; 


escape from ot present teaching: structure which is’ a ‘YES, Pegs AY 
ca a re 
amid extrenely BEAN at. the: ‘bottom. We ‘must | “4int, ways to es 


2 improve cacigalty ete Fatio ‘oft iota continue their 


Japanese, “ggadie’: vat tile. next ‘stage: “At present, at Veacs 


7, . a i 
aa “ih vygtoyte, “we do ‘not. seem to know lwha't “nlakes. sdcondary 
: » 


cS ‘for the HSC examination ‘without continuing 
their studies* at the - tertiary level. “The aonbex of HSC 


studerits undertaking at, tertiary level the study of a lang-_ 


‘ 


“wage begun at secondary feved varies considerably according 


ee weal _ _ to ie language. concerned. and the year of the HSC. camation = 
‘For German, for instance the, figures have heen “traditionally 


- 


vhigh in victoria, between 30, ‘and -40 per cent. we do not. 


_/seem to enjoy the same ‘high ratio ine Japanese. that are 
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: . . 17 . - . . a —_ ees 


$ a . | 
. ithe reasong and what could be Sone. in paar to improve 
= "._thig Situation? oS _ - _ ] 
. ary beve loprient of new programmes ae OT, ae ee 
oP OS Re 1 said before, the types of courses for which the ae 
* Teffaieiona paradigm provides a framework are high-school — ~ ¥ 
guess: and undergraduate majors. . Let us now survey Se | n 
i. least: some . of the teaching fore which either exist in a 7 sd 
: lei ee FRE 
nascent 5 Beate: sor. which have already been proposed. This gs 


: 5 
“survey, is: based ‘bn my; own experience. It will be of great. 


ne ®: Ay . 6h 3 
-interest “to obtaig’ information on “similar projects: as” they » pie 
) : . . * y! 
a § ; 
of _haye developed in other" centres in ‘Australia. : 2 es “na 
it Bh re & Bees ig eee ; we . _ 
a ee Introduction to. Jay anese communication oe 


7 ry coursé "that teaches almost no Japanese but tells the | — 4 
7 ‘atudent how, 6 ‘communicate ‘with individuars who are native ~ _ : 
= ae of accrues should be taught to everyone before he fn 
: - approaches the language eridy. It should be available for 

"" those who .wish to travel to Japan, aid an advanced form'pf, : 
“this course, dealing with Japanese Communication in ey ee 
administrat We and business domains should besavailable at og OAs 
ca some universities and colleges for those who are: actually | 


ae engaged in such forms of communication with Japan.’ 
ae would: like to. _empliasize that the peeve cpment of such 
a cpurse is not: a task for just ‘any . active and enthusigBtic 


lafguage teacher. ‘This course must take a full, advantage: of.:° | Le 
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Rr ee PT g Be you ' igh 


. voy ‘* ‘ 


the RALSECHEE oF the “modern discipline of _sociolingnist- 


Sd 2a 


ics, and must. be ‘worked out by a team of people, both in 


x 
a . id . 


Japan and in. Austfaliay 3 


ra 


- ‘epeekat. purpose courses 5 AE 7 


There is a need for. specialized Sport! tery, intensive 
¢ 


introductory Aanguage ‘courses which “would | ‘respond. to. the 


immediate “cofimmnicative ‘needs of individyals. and groups 


- 


(businesgmen, ‘tourists, etc. hx . ae ee 
‘ or er 

I propose, ‘that’ the "intensive courses" which from time 
to time we. run. at Monash, or which are organized by” other 


tertiary institutions in Australia, are most eeien vather 


Tey 


. \ ep te 
adaptations of our narmal introduttory courses, that ‘they 


offer much information that is irrelevant and containa .. - 


huge gap where,more specialized information should be of- 
: 


fered. It. seems to me that there is still much room for 


Nie _' . . -- . 


\s improvénient here. : . i 3 


” 4 
=< Bilingual. schools: re 


‘A state school which-teaches some subjects, not simply’ 
the Japanese janguage, in Japanese should be designated in 
each. capital city. This schwol could also be suitable for 


Japanese children who live.temporarily, in Australia. It. is 


only. through eis: form of education nat peopte who are close 


to- perfect bilinguals can He produced: ao = 
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eae Pag a ; , 


Monash: ‘University has been conducting Six-month activ- 


cs 


lzation courses at ane Monash Japanese Centre Ep MekNe 


available to ‘all “ath year students, since 1970, . During 


“the past. 7 years 31° ‘stiBents fave. taken part in these pro- 


grammes, which have proved to be not only. extremely popular. 
but,also academically most successful. Other tertiary a 
stitutions which to my knowledge have conducted similar 

programmes are. the university, Of Queensland, the University. > 


of Western Australia, and ‘the Swinburne Institute of Tech- eg 


: 


nOReSY 1 feel quite strougly' ‘ehat this oppor tunity should 


ao tk 


be available to all studénts who Yeden a*certain level of. : ‘ 
competence in Japanese. This level dkouid not, in my ea a 
inion,-bBe less ia a completed ee Japanese. _ ‘ 

Public funds See still Sua tebe for this purpose sha 
we struggle. each year in order. to collect sufficient support | 
from. Private PORECES: The Japan ‘Poundatson has ‘been very 


sensitive to. She needs of these programmes over the last :- - 


ages years. 


-- An advanced intensive course 
a ehrvan‘see intensive course 


. 
! 


' Sirice 1973. ‘Monash University has been publicly cempergn™..: 


ing for suprors for an advanced intensive course which 


a 


would ‘beth the ‘students within one year of stray" tg the 


te 


We, . 
ree om i — 2 oe : 
; . 8 1, 
a ° a * "Oe 
Ki es at : sac oF Oe - wd 
Sa, 20 7 ‘ es 
ot a EL 7 Pee 
' - . te : ere 
’ ‘ aa ” vt wt 
; : an ’ ic 
es gi Ff 


level of a ‘university majors the ‘campaign. has” so Hare ny 
© een ‘otalty’ ‘unsuccessful but i. understarid that: our\pro- ee 
at N : 2. we . 
Bere ‘bas: now Been’ Y incorporated ‘into ‘the programme, of the 


ae wn intensive’ course of ‘this. type: would ‘lead to. 


wy of 


uate work ana/or, further. ‘training in. ‘Japan. Tt would ca 


# te : & ee ans 


~ designed for. graduates. with an. “exceptional ly High degree of: 


ae 
Te 


motivation’ ‘and. i yout cue ‘down: the: time necessary for ‘the. 


= 


HAS, 


acquisition: ‘of the intemnediate! level of ec vadinthtci fee, 


- Forms’ oe: postgraauate programmes other than nee 


cat ieee Ravel com 


- megced a’ “postgraduate wits i ne ‘Studies an: 1976. 


. errs oT 


We might. investigate: the possibiticy, Of eecanetons 
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3 


o oS any ‘single university. in Australia can offer, and should,” 
Sr ‘ ° ‘vy ri 


ra particular, ‘serve the needs, of Japanese language. teachers. 


id es 


ey oe: inus €- expect , that. the’ ‘numbers: of, students would feces 


“sarily be ‘small, even. if the ‘courses: are countea as ‘course- 
2 a y Aes 


work towards, ‘qiplomas ‘and, postgraduate degrees. z am: ‘sure. 


¢ 


that the Japan Foundation would. he: able, sto. sponsor one, ok 


more speakers: for. “aach session. A Perhaps ‘it might® be. ayer, 


* 


ans 


seers to > holden undergraduate summer | “school at. the ‘same. 


The current: ‘situation in: von 


aL 


“ 


teaching grat 
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“conference. 


. 


Be ces will be: able’ ‘to ‘arrive at, some conclusions dha recommerid~,, 


‘ 
<a 


ations that may “help to bying Japanese: language teaching _ 
yah, Australia - to a nes. histor ig 1 Stage. 
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¢ JAPANESE LANGUAGE TEACHING IN QUEENSLAND 
: oA he oe oe - wee ; 
a Sls a os nae oa -Bonning . ; 3 
a a ee ee ee rr ae oe tei a : 
a ‘1976 a8: an. ‘impoptiant year an. “the nggory of Japanese , : 
tee : anuage teaching’ in “Queensland, this ig” ‘the. tenth oe 7 
_since Japanese. was introduced: into .the high: séhool. ee — 
| cugriculum, ang alenugh ¢ the. growth “has not eeea oe 
 spectaéutar, it | has. shown a “steagy yearly incrdase. — 
: oh ‘This, combined with ‘the “fact ‘that: we “have béen. around” 
o for: ten vedas: shows to. geners that we “are pot just Bee 


passing’ fad. We were, here yesterday; we: are, here today: * 
be iy * . 
‘school administrations _ 


Roce Bdyication Department and. 


Se and, in ‘the following year, into six state” 


ny ‘own: oz mictoaeas = Feet: tt ie # inporekint: : 


igh Schools}, 


speakers, 


pee abr ody would sevice ned for Spans 
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te “that 3 it. was s nd. too difficult or "impossible to. teach boi 


go ee E : 


| Australian children. se oe ee ee ae ae * 


mee : “The number: of school teaching Japanese grew to. seven. AN PS 


a Gg aes 


i hen oné private school introduced: at ‘nsependengy, later, Cae 


ie £ Re ae ee 
. “the sme yeat. ‘Unfortunately, that, acho!’ became eur. settee, Ae 


“casualty, and no longer offers Japanese... Of the. original - ate 
“ “ht OA aia 


six ‘schools, four were. to be ‘found: in ‘Bri gbane, and two . ain n 


7 the country. aa, - iia, ae a > os a ee 
Tae fac ee ne ee ec a ee et 


nes 3 re. ve 4 wivaae @ 


; ok “te, 
“Ten: years’ laters there: are twenty. fotr sthoolg; = ‘not* 


"spectacular, ; ‘you will: agree, - a growth, rate of fewer ‘than. 
. ms = 


“bw ‘additional schools Asyear . (we have had 2 cas: mith 


fo Oe these twenty, four. schools, eleven are State high schools 

ana thirteen are private schools. _ or “ae we- Lok. at this’ — 
caeie . a eg a ee 

“another: way, eighteen, schools are located in: the Brisbane ae 


area,’ and. six ‘in the country. ‘In ‘this, context, ‘the word: 


filler ae 


“country” means. the cities of Toowoomba, Towns) 


* a 


“hamptén, 


pnd. ‘the town: of Yeppoon. Et is. “difficult to. foresee 


cog he sprea 


-. when” ‘we. be bear ‘ene nina the prevailing australian attitudes to . 


“ foteign, language a 


, there age Wo full figures available fof" the1976 
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Commi ttee is currently undertaking a survey of. these, 


.. 


numbers , but “they are not. yet; vavailable. However/ the; 


a , s . 
“€ollowing figures obtained ftom fourteen schools .at a 
meeting. earlier this’ year may be of interest. i a a eae 


F ; : : . fis 
og om t + . spe o: : aye "h “nd : “Ai ; Ltn : : : 
7 A a Wes 5 < F ; " : : A : 
: fh uy i , . ao ame eo as . : are 
' 
F 


| Grdde 8 945 . ah 4 a 
s? os va : “ : 5 ba ne : ok 7 Tht oe ee rs a ny lo wes ot : a sk, 
ree eh Grade 9 8 oh. 5 318 |. ey a 

| e ; | : : | f : | Grade ‘10 ‘ | 7 hi 8 | . | i vistas, . : we oe iH i re . 


re A ass (| a 


: : : i : e. : Gra de . 12 oe 2 Uy ie , ay t a dat 4 2 a 
eee ae : ne . i 7 f +e 7 . e a 8 4 iy ; | ty \ 
a A 4 te , iz a a” A 
From these’ fourteen. sghools, comes. a’ popuieton of! a4 
“slignely” over - seventeen- hundred. Te must, be. pointed... 


on £ out that’ the, ten ‘schools not gepresented, in thede” figures 
eae . 


-are ‘those whose: population ‘Lies, ymainty. es thie Grades 8 


op Althougly “phd SGianter’ of ‘schools offering Yapantse | has: 1 


-- indteasead fourfold, ‘only eleven. ‘schools, his, ‘yeer wih 


Some tines. happens, that, ‘fpr: various. reastnsy there is a’ 


a schools: Yh,corthin ears 
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\ “schools has increased, the Grade, 12 ‘population has” Co. 
ie 4 _.remained fairly. constant. — - , fa & 
any ‘ . - ; - . | 
ty Mote ae | Sue 7 Cid 3 x i : 
ae. “o * 1971 61 students ee 
f * vi * 7 bs “s rie 
Pe , : ‘ : : ty Me. 1972 aes . 44 2 ‘ eh vye hy ‘St a 
a eee oop. be 4 F i ao iis ee _ . 2,8 oe a © ae 
‘ a 4&5 1973 54 ® ‘ a . . ee 
asa oe ES CY) ee 4 st ee oe 
1975 56" — Be) we 
gy! a ee itn eet ae eael oS eo ie : 
ote oo ee "197608 AB ‘ 
| : oie. hy eee ’ u i . ce Le: rene Fd : ' es “i . “¢ “7 we . * i‘ 
. this: ey be: reo td bes enéo ieaging but os EE ee 
: . seventy-eight students anticipated to. complete Grade 12. 
a in 19.77 “represent a dramatic increase,’ and we’ Gan, hepe for. ae 
-_ » aa + Mess é K ane 
: is “e, ae ‘ee 
ae. a. further gradual improvement. as other Schools progress 7 
Ee i ein 8, Grade Li and: Grade ‘412: levels. fee may, 7 La eM os 


IBS ree . : ; ; a Td Wig ‘ ‘ 3 ES a’: 
a rp lf 2 ; — oe Z i . et : . Cig! Ss a 
ner) nt 2H ! . 7 e os : Z ‘i a aw; 
“ee hy “4 ‘ ee a *e rae j 


fe "% “MS y : “— ar a ‘ 
8 Ast, we! aly Know well, “statistics can be very’ ‘misleading, 
Oe pre ee t 
unless. they are interpreted in. conjunction with any slumber | 
: i e . ay os wt ou * ee 
, OR pbetevant, and ‘influencing facters:' “Our craae8 Students 


ee 


i “wats more. “than. te’ total of the ‘other grades. taken 

“together.” Then’ there is a big“arop. to the number: who. oe 
- “tinue into” Grades 9 and, 10, and. a/ further decimation. to Pe : 
27 the number wn who o continue into the Senior school. i 


‘ “i oo ae . “hs ‘; . ‘ : 
cag ae a oe = . cen 
Weyer e Here-Wwe ought to consider. the variety of ways Japanese 
“ ‘ ; re 2 = 7 
a ig dffgréd 49 iraad 8 students, apd _thig. Agia gourse,. , 4 
wy .- "e ta ihe He PE 
i cmatter’ ‘for elas schogl policies. There‘ are schools. , 2% ‘ 
“+ whieh, offer. Japanese as” ‘an, outer ive to’ ati. least, one 
. ; Ce hea fe Shy es ys Reet Se de et 
', other pengiade - French, or German, or both. In the sire i ge 
Years at my gown -schgol,, q, was. allowed to: i caret AO Files: casa 
. os ae 7 fi * eff y . hy ( wa — cae : 


‘Students ‘from what were sonsiaexea the ° ee treams in French. 


* ana: German *“dlasses. “Thegé ‘students ‘dinieg mg sini, Spake ® ae. 


? ‘ 
“deen, ‘ . 
~ 


f . 

wand ssthaiea. Japanese as ‘an. extragsubjéectein lieu Of. one wo, oY 

ob ‘ ie ry ‘i ee . 
Yesson from each be Music, Physical Education and Art. 


ews * a, oor 


ede "aes eg! 
Oe tn6 “theory, this” should have’ ‘given me a glass of high achievers, ge tue PB 
cd te - i e ‘ “ys 3 ; A . a : , avs Qe : a: Bs A 


“but, in actual practice, this was ne necessarily so. en, : Fs 
wh * J «3 h ). P . 4 7 ee ue 
oe Further,’ students aid not always, regatd an extra subject en ae 

as seriously as. thi ght have hoped. we a ee cr 

< a. te . 


te tieges* ; aap, Pb aw, sb 
Aw pol Mg ae oat uf 


Since 1973, students, “entering Grade 8 have been ‘offered. ee 
. ae er 
“the cheice ‘off Erench er. ‘Japanese; and, ‘this: hag. given: me, in jay. 


AN, oH 1h “i 


- ‘a ‘YT 
1976, over one “hundred students” in. ‘Grade 8. It is also. 


i Song as i 


oy ssabistying, that. ‘this year, we | iereak with’ the normal Pattern 
Ting ag BAS. + : 
ish 


no a Aa ue BSS 
. in: that: this number* is ‘igés.. ‘chan the total nunb@rins Japanese”. », 


ve toe 


Tne, 


‘students from Grade “9. to: Grade 125 who © umber one hundred and 
“tyénty, T! must: point out, hoyever, hakthi. co could ‘not Have™ 


ae béen * ppeniate, haa I not yaa a ‘sfmpath&tic adintnistratioh in” 4 “ea 


PN et OS 


- .28 s 
7 
‘ re oe ee at \ 
r ‘ to return to the consideration of how Japanese ‘is 


‘ 4 
; \ 


i ,of fered in otney schools, we fide ‘that | there” ‘are Ecneols> 

hoe teak 

“ which give ‘their Grade’'8 students -a varied expe rffence:,,,’. \ 
with foreign ‘languages, 


TO two de ttheée ‘Foreign’, Manapadess by studying each language 
ot ate ES ” NM ; Noe < r 


BOF a termor & sétiester; or by studying two or three 


: + fahiquayés ‘eoncurrently/ with perhaps en ly. ene lesson vee 
3 ‘ ‘ ‘ par: ‘ 
eet danguage per poor And there are schools Which offer - ie 

i, x 4 . : 4 ee yt Ln Ly 

their students” - general Lingui stick | gourse for a term, . 


ty ere te bate 
PF : 


. or a semester ‘be fore beginning the gos of a singte eG 


Lastly, we have at” least one: |gchool~wherg, 


“\ oo language” 


9 
. 


' “Japanese is offered at Grade’ 8 level. only. 


a bis: a Be ‘ . 


. oo - 2 8 st ; 
‘ ae : : cH : Fs 


tai eee Policies as diversi fied as these cteate. very serious a 
*.  .- ’ é 4 


omplications in fhe dewiah ‘of the syllabus, which, is. 


te nt YE. 


oe ’ ot 


: 7? 
fe currently under’ review. 
th 
y°yundertaken, a “review of the. present 
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2 ea 


“futuce for language teaching last Dagnes ‘Professor | Es oe 


8 


‘Sa bs -NeuSt upng spoke of updating concepts, approaches, and 


Mlanning. — But, ‘behind it all i had the feeling he was-. 
coli ing us we can _change the world to eo the aims of”: ee 


Japanese janguage teachers. I wish we fcoula. “rw wish” 

we could change aeheor tirietables and ne degree 

' structures. Es wish we could change the Australian 

attitude .¢o languages. I wish we eourd ae aes Aust- — fe. 2 


ae * .Yalian ethos. I- wish we could men Sas Australianaiess ee 


7 pinterestad: in, footer. beer-, an: industrial disputes; 

on "ana more interested" ain foreign affairs, self-culture, af 
and. their world image. But I do not see how you can 7 
. Induce, in a seargirt continent with an arrogant ‘Anglo- .. sic 
Saxon Sree sean the* motivations of serial landlocked . 
European | ‘communities. ‘Not overnight anyway. And ‘until 
we. cAQe I do not think language teaching in Australia is 


going to produce results ‘commensurate with the efforts 


those. assembled here put into it. 3 = “ 


ve : a = F Loa 
Buty on the sthex hand, if we. ceased these. efforts, I 
Ms can only express my conviction ‘Phat Australia would’ become 
oe a most "unlucky "country indeed. I know we mist” “slog on, 
trying to, chose. ‘the gap between what che: -conmysity wants 4 


: dha what. ‘thes -cotimunity needs. . a 
a) 2 - ek & ; _* _ * oa.2 5 


Be . 
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TEACHING OF JAPANESE IN.NEW SOUTH WALES © 


a8 . ; a 
ao. 
Bo asd 


H. McLachlan 


We yas 
Pa ae 


Japanese is being taught in fifteen high schools in © 


New South Wales as an elective subject. This is an increase 


of three Schools this year. It is also being taught to 


a MES ‘ 
 Bralte ” 7 (Form 1) in a number (unknown) of other schools, ° 


2 


as part - "of introduotory language courses. Excluding Grade | 


7 students, approximately 900 meqdenes are learning Japanese, 


i. ‘the majority, of course, “in Grades 8-10. 


ee. 
fe 
a 


The syllabus governing Grades eate states ‘as its basic» 


y 


a 
aim ' ‘simpie communication" ' 2G requires of students at’ 


cy 


School Certificate Tevel ‘the _ability. to communicate, in 


simple Japanese in everyday ‘situations, the ability to read 


and write hiragana and a restricted range. of characters, “and 
the ability to read katakana. The syllabus also States that 


the cultural aspect is to be considered equally important. - 


eo 

Los . % 

a. . . ee 
ay 


The senior., -school syllabus for Grades il and 12 also 


~~ 


eiphasiidee ine development. of, students’ oral ability, but 


ty. 


prescribes a list of characters or wrAting, | and - selected. 
pee oa : 
“chapters of a ECE nares text fey trandlation/ 


~ 


mer 
a 


a: one: c or more teasgile probably. Wert known to ‘everyone here 


_NocLanaasGeveeneis 2 prescribed cx ‘either Peyilabues 


aR OS 
“In ‘the junior school, Japanese is ‘allocated five: 


40- minute e pefloas per eee. tas’: sot hy, elective subject). 


- This, is one period per week less than English, Methemat- ot 


len and ‘Science. 7 In the senior: “school, vin Grade. 11, (six. 


woe. 


" periodsper week are given. In Grade 12, ‘there “are six. 


or, nine: periods per week, "depending ‘upon the level of 


pie 8 


study. | “In some” sehools, ‘face-to-face period ‘allocations 


. : : ante | 


allclasssizes. ©). __.¢ ——. 
See ca i a pr at. 


= 


Our Probleme :* One is persuading ‘school principals to’ fhe 8S 


", Antroduce Japanese. As. a ry = they are. reluctant. for 


and nigh’ impossible to replace; the problem of staffing 


“small. classes} the ‘belie that! the ‘learning of foreign | 


Languages ‘is. not: relevant” ‘for Australian children. 


ute OF 
Weecsye y 


. . 


othe. belief that Japanese is “too difficult for high ‘school 


| "students": the belief ‘that teachers of Japanese are ar 


“another problem is teaching material. Although there.” 


oe Sone very. suitable materials available, there is. 


bette variety, and: ‘teachers: are. _ forced. to adapt and. 


4 


sdlect ‘themselves , 


sterial’ suitable in. content and’ ‘Linguistic scope. for. 


There. is ~ particular lack ‘of. ‘reading 
ee 


: : . 1 4 r ; : 
. : . F A eis * . 
. ! 4 
, : . " 
f F A : : 
ung = : ‘: - rae Ad : ; 
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a we ‘ oy ‘ 
ts es 
ig Ba ¥ 


a students in Grades 8 ‘and’ 9. oe 7 : - Sj ~~ Tat Pi, ate 7 ee oe 


tee . ys Mo 
oh wat. ee is 
: : nee ts - * 
a ’ © b ties @ ae é 3 _— cog nee ate apts: 7 o it 
a he . : . et ae Pi 
“Props IN “SECONDARY, CURRICULA. FOR JAPANESE | - VICTORIA 
: ; i : Me ‘ : ‘i : a : 7 on - eas ae a m od 
gir : : ole ee oe, Pie ek 
Japanese is. now Beans taught at: approximately, sixteen | a | Se 


wa 


“secondary schools in Victorias. While a Major Pfoportién 
y: ~ ar 
ofthese schools offer it. as an elective subject. from 


Torn Three, some “commence He vin: form‘one,” witha! mall 
— fe ere 


number having Javanese as a ‘esmptlsory jabject in the 
a . ‘ mw " ; . 
ne eae junior high school curriculum.” with the: increased fe 


“centralization. of, education in Victoria, the position of - 


ae 
* # 


a Japanese" in the: schoo? curriculum has become a. matter. of” 


ay, individual negotiation with: ‘the: schoo!’ slministeabisnes 
In Victoria, there are ‘no. external course Prescriptions 


er any . level except the. final year of, high’ school... ‘the, 


“le 


“courses ‘for. all subjects, inthe final year are: in: ee 


prescribed by an external body, ‘the Victorian Universities 
“and Schools Exami mation. Board wv. U. s. E. B. ). The. Japanese, 
"gtanding « Committee, which « determines the Higher ‘School 


 certigicate Japanese course. ‘for this Board, has changed 


. 


oe prescriptions for Japanese ‘commencing this. year, 19%. ees 
im ‘the past, the course was largely based on ‘the content 


ey a ‘single, text, N _-Naganuma' Ss ‘Standara Japanese ‘Reader : ae 


a. Book’ one". © ‘The new. ‘course ‘no: ‘longer prescribes a text. but, aie 
ae : Re Vas ee en 
“instead, prescribes: the grammar, vocabulary. and. characters ce 


o.. 
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tm 


‘which>must be mastered. _ Also, the new exaina tion will | | * 


“* chive credit for aural and written comprehension epteley 
.s 
‘composition writing and the. student "8 ability to. converse, 
.¥ 


my oe Ona, topic ‘of his special’ interest, This. contrasts with i 


edt o2) the p e-1976 ‘examinations! "stress on translation pete 
- , . : * ro . ey F 
fa. = This alteration of the Higher eee. prescrip , 


tions has" freed teachers: ‘to select +th ir own teach ing 
\ 


Neaigr pts at. this level, and has served. fe accentuate the™ 


a 


$ 


ay : need for a Wide range. ne suigable padching maveeiats at 


cpg ey «this level, autnougy. this, ree’ Ras always. existed ate all. , 
Le igee , F ee aa 


ae : i rie 
“levels. i ee ge a. 
, t Hyents, a O* as we 
we . : ae es et 2? er . : 


‘T see. three: main problehis, for the. future of Japanese. 


a an. secondary curricula: the nature of: tke courses offered, 


the teaching. methods, and materials, used in. ioe 
with these. courses. ag es 7 oe oo ee 
os tnete should be bauant to.6 larger number Ros prudent 


i than it is at present. And, ees at is- to. be more widely 


taught: throughout | ‘our: secondary schools; it, will inevitably 


. ca 


“be offered to. students with a wide ange of abilities, and 


“social backgrounds. With the ‘trend to. a: higher level. of 


retention. of students, ‘until, ‘the: ‘Final. year. of high school, 


~~ there must ‘be an. accompanying” flexibility in ‘the nature of ie 


“Japanese, courses offered. To devise. courses suitable fon 


was: many students as: ‘possible, we | need to Look to. ‘motivational : 
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53 Oo eee 


te thy 


methods i: in our "language teaching. ae must Pa 

oe t © , 

oat stimulating and involving classroom activities, whidh 

aaa : ‘ ‘ _ 
_-bave students. using. the language in meaningful situ ne 


‘ations; ” that’ we make Gapgibse a a subject with appeal 


Te . , 
He ea 8 ‘ 
ro, en - ¢ : D >. . ‘ 


woe "5 for mary students, a at 
a . = — fg? 
+ ye ‘In conjunction with abuake prospective. teachers: of, a” 3 
‘ 
Japanese must be. offered appropriate, method courses at 


teacher- -training institutions toienabte them to acquaint 
mn ane 


¢. 
nN. 
es 


ne ~ thenselves with. current Eeaehang. trends in ‘their subject. 


> 


Itt must. ‘be within a structured trajning grogram that the. aL me os 


“student CF ee are exposed to Japanese teaching materials ate 


‘and meehoas. yAt the moment , ‘too often, the student. teacher a 


e 


“of Japanese is only presented with ‘French, or. German ae 


‘examples in method classes, and is. totally dependent, on 


) 


the’ classroom spicnere he or she. is. assigned to -on teaching 


practice rounds for information on, specific Japanese 


ee materials availabie and methods used, Fur ther, the: em- ri 
Ooi ployment by, the Victorian ‘Education. Department of native 


“speaker assistants to assist. classroom teachers has. proved a 


‘to be. a success, with several schools sharing the benefits. 


. of such persons! -assistance. - This: practice, could well be. 


Ne 


“broadened to enable ‘all teachers to have access. to the » eee Fe 
assistance’ of a. native ‘speaker. = 
als sel aaa Soke pied accgagh 
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oy as —, | 
the lack ‘of suitable ‘teaching materials ‘for™ Japanese. Meg 


| The search for. -suitablé7téaching nateriais, is a particu- . * 
co CEO gy larly. important copcern for teachers of Japanese. The 
oe devé lopment and: pooling, of teaching materials ‘is , Sy 
ar: : i ¥ ie “ : ao 


. ‘essential for the ene ienment of students: ‘learning ex- 


peri neces. + There clearly must ‘be closer contact between 


the States. to chable-constant feed- Hack with regard to 


~: materials being produced by iistitutions dna individuals.” 


eye ' 


Further; closer. liaison: with such bodies),as. the Japanese. 
‘Ministry > for cultural \ffaire, ‘the. Japan Fourldation and aa 


ee _ Japanese. ‘publishing conpanfes would ena teachers’ of 
, . uw 


Se 


fapanese. im gusekagt ‘to! utilize the vast amount . of res. 


urce material hicks dis: available: 4n- ‘apa oo. 
* +, : CBRL ate 'Q Ce we ee ‘it 


oe ax a 7 . oR ‘ Sp ee : . : ' 
i : , * , ° hy oo Ares ae figs . . 
a4 hee “In \conelusjqp, the’ future of Japanese, in Secorféary , es aaa 
Ae aa ; Ashe : ee — vs a ai 
_yclrriou a ig depenséne Jon’ ‘the ,willingnéss on the: part of’. oo 
tee Saf we Mle le: yee oo “ 


Pes , Rose Byvatved | in ‘the | teaching, of “Japanege~ to desi engir, 


Bie . ft, " 
tr a ANE “ vet, 3 ae 


ee, ebay. oo Baie. ia apinicies dog snicrests, of ay broke se ae 
fe séction Se. the ‘student Population.” Fur ther, Page i 


be" -bidke. Liaison: between Yeachers, teacher training ingti- 


| Antereste’ 4 


. ne Li ee ee 
Par eerie eae oe oe | ae oe eo ee ae 
ee. tutions “and sources of materials. ee at oh ee os. = 
‘ tae a. : : oe a : we, SoA A iy os pt . ‘ ‘ 
ee eget i gyn ee ae oe 
ct a m eonsection, with this, (I would: Bike heraby. ‘ogeats | 
ay : "3 att: . pigs “sah sy : 
oa. ee the pole an. n- Australia-wide. = albootation, of. ‘those - 
pee ae PK The: resources of the . 


+ we a * 


Lotions’ 0 of teachers of sapangseh 


’ could be called upon. and while not : replacing these 


’ 


State bodies, a nation-wide association could become. 


_angesggblished vehicle for efficiently representing 


nae the Bocas of teachers “of vavianeag, Witten’ a united voice, 


to the Australian: government and institutions within 


Australia, and for: itateiis with, such-overséaa “balées 
: ‘ ties “ ; e N : — 
as I have previously mentioned. 


Ne 
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hey TEACHING OF “JAPANESE 1h SOUTH AUSTRALIA ¥ 
Yo # ‘ my et ° 


oS “~ —_-K. Mighida - 


< 


4 ; am ty 4: 
be * The study of Japanese in South Australff was first 


started in 1965 by Miss Baddans, peeneipal of Woodland 


, 


“Church of England’ Girls' Grammar School, Pulteney Grammar 
S¢hool and: Walford Church of England Girls'.Grammar. School 


also began teacHing the language early.’ In the area of” 


, 


“Departmental (State) schodks the teathing of, Japanese~ be- 
: gan only in 1969 at Daws Road and ‘Mavicn Hen penoo te: “In 


og 1971, a further two Departmental schools began courses, in 
? 


(1973 one, in ae five, ‘and. in 1976. one. Asy a result, 11 
‘“ a a 
Dgpartmental schools and 4. private echoots are ffering 


; //Japanete in some Australia this year, “A total of, A, 450 


‘+ 


em 


year, “of whom Ls are native gpeakers ee Japanere ‘and 6 are. 


“non-hative, spe kere. |The anymber had students in. ‘the area 


Es ae montage) 


> 
Uae 
2 : 


y™ 


spudents, re | Learning Japanese at both private aha Depart-,: 


schobls is. increasing each year. There 4 


as mental eqfooss mere are | 21 tedchers of Japanese this’ 


110: in 1970, 280 in. 1972, 385 in 1972, Es 


re) 
ERIC 


ah 2 


- of ndersae: : ee a ran ; . —_ 


‘against the use a this: textbook in their Schools: on 


each . ee 3 Me - 7 
ps ; , 58 = : . ; | 


language. at pEAmary. eohoot hevey: 34 in 1973, 60 in 1974 


sane 24 in" “1975: 


ye @ate syllabus and examinations have been provided 
ihe 
by. ‘the victorian. Universities and Schools, Examination Board 


(Vv. v. S.E.B:) for-¢he Public ‘Examinations Rodrd (P.E.B.y of — , 
South Australia. The first group of students reached mat- 
riculation lével in 1968. Twelve girls sat noe Ene examin 


ation, and all were gs ae Bowevers ie old V.U, = E.B. 
piamination. was generally thelg by tedchers to be ale toot; 


traditional,’ " south Australia is. ‘mow in a ‘position to. pro- 


Me 


duce its own | matriculation aya idbae for 1978. In the mean~ 


time = the old V.u.s. Ej. Be syllabus watt be used. ~ Commencing 


- 8 


' from 1976, examinations will. -be. copeuc red Py the ‘University 


‘One: of the problems “which teaphers dn. general may face - 


Soe. a 


“is that. of textbooks. yfttor tunately, — have Not’ had a , a 


\ 


wide range of t xtbooks in the past. In most Gases, the 


Naganuma courgdfiadi. ‘been used. This textbook is,well 
organized and was iBNized by English speaking teachers; 
“powever, the: explanation oe grammar is out of date from the’ 


@iewpoint of ‘Linguistics, and. the book, tacks. éonsi stency. 


. Ly 


“almost all Japanese seni: Speaker teachers are’ strongly: 


the other. hand, Australian teachers: of Japanese ‘are. likely 


say 


Se ge 


: !. © * . ’ a Rey eh pee 0 ” 
240 Vay + . Pe een RE Yoecee Pam 
“i . Ae Fae LNT | a 
“Naat 2 ee 
8 69 BT I Ge Ngee 
hare i aS Saar ge: wee 
pelea ees eee ’ . ae 
to > prefer it. personally think that this is because 


ustraltan teachers have themselves gtydied ‘from this 
hy textbook * and are used to it. Fortunately, there are many 
"textbooks OE this stage, purer, by both native and 
ate Lees 


non- native: Speakers. One of these’ is the rew “alfonso 


course, for which Bich hopes are held in South Australia 


Sa 


as a conversation textbook. 
A large PEepersion of South Australia's Departmental 
school teachers is recruited by the AustraliasJapan Business 
Cooperation committee: NAvdsBelsCs )-c% Others have Australian: 
vtqualifications, for example a daiizee event the ‘AN... or 
the A.N.U. intensive course plus ‘private study. “Problens 
‘of native Speaking teachers lie first of cal in Lather: in- , 
in j 
| adequate poiesenee 1 in English and their dack of kno sige” 
ae Ape Geet anrensteat eeconety: there is the BEobi em of 
| integration with the rest of the stares. cananeeer teachers 
are ‘not tveatedtin the ‘same ‘way aspaustralian teachers, 
- Some positively- disposed Japanese teachers are ready tO take 
on any duty, and therefere feel real frustration. _ However , 
“some seneoks do. well i in ‘this area! Thirdly, there are’ 


* , ei 


wns problems of discipline. Most. “of the teachers carinot con- 
trol classes because .of the’ ‘students’ poor, attitudé wand 

| the téachers' ' inadequate | Tevet of ‘speaking: ability. “Heads 

“or | schools are’ “advised to” restrict ‘the study ae Japanese, | 


to _— ae fee _ oy. : : 7 i 


‘«) 
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oar ta v Se ‘ ; ” * : , ‘x or) o} * 

to well-motivated children with proven ability,in modern 
: ‘ . "y ds ia . x 
~ languages. T personally hope this type of special treat- 


ment of the course will disappear in the near future with 


improvement, in the quality of teachers. In relation to 
oo 4 


Seren this, I would like to add ‘that in Son ae ee ease 


languages are in the elective area of curriculum, and this® 


“aos 
Tae 


means/ phat studénts® may abandon the study rather than con- 
front difficulties. Japanese teachers find the Australian - . 


system of education strange. The last point I should like’ 


° 


a ab 


to raise is, as mentioned earlier, that ‘most of the South 


‘ 


- ‘ Australian veachers of Japanese are recruited Pri Japan 
through the A.J. B. Cc. Cc. and their contract is’ for two ‘years 
= MIE. a possibility of extension, for a further one or two 

years. However; in most cases the Japanese teachers need 
sues er Napeny one year to’ ‘become accustomed to Australian 
circumstances, and only Se ‘the, first "year begin to show 

- their ability. However, at the ene of the second year | 
‘most wish to return to their home country and in this regard 


I would sigges that the A.J.B.C.C. considers extending 


pine theix contracts: ‘to at least, three’ years. 


“4 


fa 


To help solve the problem of teachers, another source 
' is that, of South Australian trained teachers. With the 
opening of _the course ae the University. Sof Adelaide last 


nian 


year, we look forward ‘te a. flow of graduates from about 


. 6a 
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ae ae tyr " 61 
oe , r 
gees i 
7, ‘ a) "Nate ' wigs 
iw oS Bi . , a 


1979 .o agsigt the staffing cf Japanese class@. tlowever, | oe 


Australian trained teachers néed an adequate baleetdte 

yeriLod under expert quidance. There isa lack of expertise > 3 
ine experience in the system. A consultant outa be needed, 
; ; 

hp. would have to be fully fluent in Japanese ane experienced 


ane 


a the Austgalian classroom. In conclusion, I helieve that “ye, 
the’ combination of a native BPEARAN: and a non-native Speaker 
im one team would be the best solution for JapAnece courses 


f LU 
in Australia. ‘THis! ‘is: pedayse these two people would have a 


7 . ‘ececenent point ob view, _and different approaches to the < “ee, 
the ?,. Pac : . ' e 
students and would’ “compiement each other in overcoming pos- . 4 


\ 
sible misunderstandings - between ine teachers anid on the part 


. 


© of. the students. 


As you will recognize, South austnals? is- one of the} 


most active States in the area of Japanese téaching at . 


séeondasy level’, However, Adelaide is still a small city, 
and the amount of information and materia: on Japan and . 
Japanese language is extremely limited. In this respect, 
there is a very large area fortpossible improvement. For 
example, I anvare dream that we might have a Japanese Con- 
= sulate in Adelaide. We need more assistance and encourage- 


ment from the Japanese Government. F 


“t 
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PROHLEMS IN SECONDARY CURRICULA FOR JAPANESE 
IN SOUTH AUSTRALIA 


H.C. Qua¢kenbush, ; 
ae ae 


a 


The Japanese program.in the Universi of Adelaide 
pee be Ogr a a ne eaice 


Before going into the discussion ‘of the xetarLOnsntp bet- 


ta 


‘ween the ERRVerSt ty of Adelaide’ and the highs ‘schools in South 


Australias would like to briefly describe our Japanese 


program ae, the University of nae aeees 


The euantre foe Asian Studies, in which Japanese and Chinese 


oy 


‘ language instruction is curreftly of-fered, was eStablished a a 


few years ago. Unlike high school Japanese which has béen 


taught for more than ten years i some Schools ‘in South 


’ 


Australia, aig Japanese program at the tertiary, level was 


started Just last year. The, courses offered were Japanese I 


. 


for post-" .'riculation students and Japanese IA which requires’ 


no prior 5 ow Ledge of the language. This year we are of fer- 
ing essentialy two parallel stream courses consisting of 
“Japanese I and II, and IA and IIA. 

Like many other tertiary institutions in Australia, we 
are teaching the beginners course to give a greater. number 


of students the chance to start the: study of the Japanese 


a 


“~~ 


04 _} 


' 


ee . _ as 
beaayquaqe at tras Lave l, , At the same time we are happily 
committed toa siceo tae more advanced training to those: who” 
have stucdjed \lapanese for several years’ before they enrolled 
“in tie, University course. Our task ‘ahead is to bring the 


4 


beylnners to @ level comparable with that of the post-: 
7 ‘ | a 

matriculation students so that the Japanese program will 
be one degree program rather than two. In short we-are | 


still in the veey flexible s stage of Planning and implement- 


. ation of Japanese’ courses at the University. _— Pes 
; 2 7 ae 
The- matriculation examinations, 3 


One other vee which requires: ai exp Panacea is the 
ae a matter of matriquiation examinations. © Until last year the 
syllabus and the examinations were provided by the Victorian. 
Universities and ‘Schools Examination Board for the Public 
Examination Board of South Australia. As some of you know, 
the VUSEB has adopted ‘a new syllabus to take effect from 


XQ 
this year. The new syllabus is radically different from 


the old one. “unfortunately the’ teachers. in South Australia 
had not been notified about the change until very recently. 
Therefore, although’ the teachers agree that the 1975 syl- 
labus needs changing they/decided that it would be unwise to 


attempt a change before the 1978 examination. As a result, 


-* a 


t3 
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“retain. cs so in. matriculation Japanese for the 


os anes _ oxaminagie n, and to. shave the: University Of: Adelaide 


S$ 


conduct ‘the, 1976, and ‘future. examinations. an Japanese. 


cnet belie work ‘on a new: ; syllabus. an short, “this ‘and: 


v giture | year examinations and’ the syllabus ‘ins1978 and. ineres | 
fe : 


after. will be. in the hands ° ‘of the: PEB. subject-subrgonmittee 
. ate “ i . * 


“in apanese. nS oe Ae a ene 
“tn~ the ight of. thie’ background we sci characterize our. 


- position as: that of. facing challenging. tasks ahead rather. 
“ : fy. ee gt a gata : “ 
than problems, in ‘hand. ve kan oe ‘ 


he relationship. between the University ana’ the ‘high scheols | 


"anges 


Now), ‘on the relationships between’ the ‘University’ and. the ea 


high ‘schools, : would like: to make ‘the following coments: g 


ey ‘The ‘above: mentioned ‘PEB subject-sub-conini tee. which’ has 


-¢€ ° 


"use been established ise “chaired ‘by ‘the University academic: 


staff, “and. the Examiners are: agting. on behalf of, ‘the Dai a, 


ia ee 
So versity. therefore, as. far asthe. organization and ‘the fet ee 
So a ae 
“structure of ‘the committee are concerned, the’ University ee Ses 


“appears: to control the committee. “When you look at the come 


position of: the committee ‘members, however, 


ou. wilt realize oe Ow, 


ee igh school teachers are the majority & 


a 
fa 


out of 24). 


We “expect, ‘therefore, that an SA while. the ‘University. 


N. 
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A BY be demonstrating leadership, ‘the high school teachers. 8 


ere be the ones. who will play a major ‘role. in: the: area of 


“plamtns: their Japanese language policy. 


ae take. the position that the, University ‘currif hia Ugh 


a 


not: necessarily influence. ‘those of igh” ‘schools. ¢ On, the 


Vi 


(contrary: we yould | like to be flexible ‘enough ‘to. Accommodate 


he needs. Of the. high ‘schools. and make ‘adjustments. in oe 
< electeuia’ when: necessary. aoe a aa CASON bg 
eas Loam: confident that the. rel :ionship ‘between ‘the’ pages 
: and ‘the high, schools will bé based on matua 1 respect and the» 


bak spirit, of cooperation jag they. are mow. ee 


"Problems and needs of: secondary “curricula. 


ae naturally oikie 4 the concerns. “and. mime that the: high 
schools are facing. ge ee a oo. ee 
ee. | The. overall, ‘enrolment figure for Japanese Anstmction . at 

oe schools has been on ‘the: increase as more. schools, ee 
: _ gapanese programs. But at the same time we. hetice « ‘a great - 


drop-off 3 Late. from several hundred students: at. “earlier years. o 


of ‘study. to. a ‘few dozen matriculation. students. No doubt» 


; should be placed one mono~1ingual at- 


a 


pitude. of austra Pan, ‘society, but. the high. school Japanese ee 


soe program mast fing the immediate cause. and. remedy, for. the loss: 


XY 


s> Mx ‘°. we re int ayabar a e 


mio re ‘pe Yapanese "instruction ke: more 
and: € splepaendits? “B3 ce the ‘emphasis : should. be: 
\ 


caleriedie ‘texts rena dese number ‘of: Chinese 


\ t; een ea aes 
4 perhaps, spre iangunge fearhing: sr 


seen ona st 


itis eS as. the” 


an 


aS sist nis with So kn idige: ana 
: | ie 


En. addition, by ad ng <a! vities ions seaay'/, Sie 


a 


ey teachers, car seh e ali 


“teachers in Sa voice ‘thpir piney that the Sexisting’ course. ee 
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(ime for Japanese or courses to,gh 


elitist: saber. to. amore "comprehens j Mf tie. No 


pete a that t e central’ “Figu 


ete success | in any 
Pa . 


ae 


ee 


oF, Nate a ‘of. he peoblone! of ‘teachers. 


~ school. ‘fepresentative Mr ‘Nishida spoke ge the 
if. . 
cE with, “so: 2: will: ‘not ‘dwell. 


-that, ‘the native speatere(— 
care m naking a deaat goneribueion dkspite some, ‘disadvantages. ee 
they ‘should’ Nar given. guidance and 


s syne: 


Assistange i in aking. an. Es 
Tsieuet £0° Rustralian society, as well: as: handlidg Auste 


» 


. 


“ralian students, in actual classroom situation. Ss 


While retognizing the strengths and, advantages of mon 


heave speakers in “many. areas oF ‘teaching | we. riage? give ‘them. 


~ encouragem nt ‘to improve. their ‘competence: ain Japanese lang 


wage ged thelr knowledge about Tapmese culture ‘and ‘customs, 


ang TE: ig. good to, learn. that. this year. one Australian teacher” 


So hasge sent. by. ‘the state ‘Education Department to Japan for. a te 


‘ ss . fed = ‘ae : 
oars year of intensive study. ‘The non-native speakers should be. 
Ns & . 
ae oe aed ‘opportunity to visit Gr: live. in Japan, “They 
— ie aed ee . 
ng 
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“should - also be given assistgace { in 1 attending: refresher oo 


"courses: and summer intensive ‘courses... Ss 


aoe native “speakers: and non-native ve speakers alike 
rete benefit. by” Raking courses: in ‘theory, and: methods 
oe ogy: 6 of “Sapanese_ as: a: foreign language.» ‘This, a believe, Uy 
eis the one main. arta, in which: ‘the: University could be of. 
servic ce. to! the’ high seam Such. training | 


- courses: shoulg be a part, of” curricula. for fy ture: teachers 


\ . . : : % F 
f 


Ge Japanese. 
oe a oe caer a 
In summary, then,” I ‘feel. that in $3 o opportunities 


Gee interaction between’ “the, _sepondary schools and the) 


: Rich 


Sala’ expand. 


-Until. 1975, 


‘the: teactting of " Japariese in. 

a : se Z 

‘was’ given very low priority, ‘So. much: so ‘thal 
OB ba oe ” wl 


area” where ae was. taught was | ‘in ‘the. north’ “Of. eens, | 


” 


= ‘ and: ‘this. was due: to the efforts @f. a , largely self- ~taught. 
"person, ur Jack Gibson, © te hegan ts teaching Japanese at. 

° the: Launceston Matriculation coliege, a and ‘this was occ 
tended to ‘several high schbols_ in: the area... He was. 


_ yelped for. several years: by a: ‘tutor, from Japan, Miss 


| Tanikawa, ‘but. she has: since’ returned. 


vr 2 ee 
- 


“In 1975, “Japanese was ‘introduced. at the Universit} 


ohoe- Tasmania, with: the appointment of ‘Mr. Miyamoto. At he 


b same. 2 Wine, 1° q° introduce ies at ‘the, Rosny (watricuiation) te 


College: ‘in Hobart.” 1976, has. séen the appointment of 


oe: ‘Maria’ Flutsch ‘as Lecturer. ain “Japanese at ‘the University 


“after Mr. Miyamoto resigned. Sade 


Apart: from. its “introddetion : into. the university, there: 
a very. little “encouragement. ‘for: the expansion of. 


|. Japanese, studies. Both Mr. Gibson and. 2 gained adimpen 
“an other langyages; but decided’ ‘to ‘branch ‘into Japanese 
» o 
> seeing. Australia Ss. ‘increasing. involvement ip ‘the: Asian’ 


area. «in my y case, VT + was. obliged. to resign “from the 
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“Tasmanian, ‘Education, Department Jin orger te to: complete a oa ce 
degree course with a Japanese major ‘at. the ‘Australian. 
“National university. with’ my. new" ‘qualifications, 1 


ee later greeted with open: arms: by the. Education Dee te ane 


partment, “but there was no mention: of ‘reimbursement 


Ved expenses: for’ my. efforts. 


“the current situation ‘oe “awindding numbers - of students a 
“opting, for languages, with. the: resultant. trend of ‘teachers. 


ot of the more. traditional. _Buropeany‘languages to. protect 


ve their own. interests, ‘has not helped: the rather delicate oe 
coebetaide: in: ‘Tasmania. At the Higher ‘School ‘certificate - 

| “level ‘this year, there would be approximately 12 students. 

oS studying Japanese in ‘both Hobart and Launcebton. At the 


University; ‘there | are approximately 25 in’ first year. Sage 


an and 10: in second year. 


“However , ‘this. Year. we. intend to. take. several cinitias 


veg, which we nope’ with, increase “the: status, of ogee 


. until. now: we. have. geen ae 
Sf 7 used “the Victorian ay inatiye.? ‘hich ‘does not” suit. our ea 


particu ar situation. — Secondly, we shave planned a | State-_ - 


wide seminar on, panese later an; the year, at which 
= Professor Rifonsé: will be. the guest speaker. oe : (ery 
: Fotie. of, Tasianiss sain problends has sei. the lack of 


ee ie ee 7 fei 
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4 
eeu 


se 


“igi Pepchers, (bE Javanese.” However, this situation ‘can ‘oe a rd 


only improve as, Japanese: pecones -establishea at ‘the — or. ae 


7 


/ University and teachers, ‘are. fed” into the. education 1G 
“system. “theretore, wer are. Tooking forward with. ae Aiea ee 


“optimism to. the, “expansion o of Japppese teaching, ees 


s wie ss : ee > a a o Tw. accel 


“Tasmania. 
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“TEACHING OF JAPANESE AT WESTERN AUSTRALIAN SECONDARY scHoors: 
es aoe earn te ea PROBLEMS OF THE CURRICULUM 6. ere eee 


KR. Gs Boston. 7 


“BACKGROUND | 


Western Australia: | 


we Lg ane? Public Examination Ss eter in 


Until 1975. a dual. examination system operated at the. 


fifth and final year level: ‘in Western Australian ‘secondary 


~ schools. A fifth year high school student normally sat for, 
five. or six subjects at. Leaving Level. te: he had ambition 


ae od . A ie 
i 6Or go to” university, he could. also concurrently enrol as a “e 


"| candidate in up ‘to four. “subjects selected from a smaller 
"range at Matriculation Level 7 Any ‘Subject taken at Matricu- co 

“¥ Lation Level had to: be’ “taken also. at Leaving Level. tn 7 

ie fact. the ‘syflabuses. for the Leaving and Matriculation exam-— 


~ inations’ were exactly the same. tne only ‘difference was. “in. 


‘ 


the format! of the examinations ‘thenisely 
In 1975, the “Leaving: and’ MagetSGlation examinations were 


Abolished’ and a new examin] lied: ‘the Tertiary — 


" Admigeidns Examination Ain | tited ‘in their place. This” 

- examination 13 used by. all ‘teriaty Anstitutions in the: ‘State 

“as. the feiterion # Son ‘determining entry\qualifications. AE ie 
oo) present, the syllabuses and the. format. of examinations are oe 


at ‘the | same as ‘those, formerly. used ate: the. Leaving ‘Examination. 


is 


_ happened. in 1972. 


— 


2. the Deve lopment of Japanese. Language at Secondary “Level? 


Japanese. was added to the Western Aus tralian( secondary 


-- Guericulum in 1968. it was made available as -a subject. 


« 


' for examination in’ the now defunct | ganvor ‘Examination 


(formerly taken in nigh school year 3). in 1969, and. was 


ffered fox the first time as a _ Leaving level. subject in 


. 1971. --The upgrading. of Japanese to Matriculation level e 


status seule ‘not “occur weet ans. University of* Western 


Bs 


Australia began offering © courges in Japanese language. ee ee 


7 y ee ee 
Much of the early impetus to establish Japanese within “ 


-. the: secondaty. schools curriculum came from one or. two" 
private schools which, “with some. cutside: support, managed: toy 8 


recruit teachers from. Japan.” ‘In fact, it, was probably, ae 


7 I 
a ‘initial shortage. of ‘qualified teachers which im ded 


f ‘ 


“more rapid, (growth of: Japanese in. he 7 igh’ oo Even, now. 


“the. development of: Japanese. language ae the secondary leved 


is ‘confined to only about. a dozen. high schools «In 1975 oe 


‘the total enrolment at all government schools in W. Ay was 


“time had seemed so enthusiastic about the. promotion an: 
gta 


“Japanese language study, | have almost entirely: abandoned. “endir’ 


*< 


~ pnogvaimes 0.000 (eT. ge 


about 630. . ‘unfortunately dire private schools. which. at vane 


a 


aa 3 roils 


PROBLEMS. ASSOCIATED, WITH © THE. ee OF JAPANESE IN 
" SECONDARY SCHOOLS: 


piece. = gre four main issues. 
Lao Student motivation a eS - ae . eo 
2.° Timetabling classes ee a 7 i 
3. The syllabus and text books: | 
ey ‘The tenath Ge time spent studying Japanese: 
oe 7 ; a 
coe Student motivation a. oe gt EP Ee 
only a small proportion: of students who commence 
“Japanese in che Junior high school continue. with. it into 
the senior ‘high School. This. decline is common - to. other | 
language ue aga as well, -and apart ‘fron natural eee 
FS appdars + to be dae, largely to the reduction ‘of. options - 
> available to students as: eee pass. from the juritor: into the: 
Rerrnee high ‘school . “Languages, ‘have acquired ane anlage of 
© being get Subjects, to. be discarded in favouk of ‘more. 


“academically: respectable” subjects, ‘such as science and the. 


like,. when the range of options is reduced. In Fact it is 
9. ’ 


"| suggested that whatever the student's original motive vin. 
studying Japanese may have been, for many the decision to” 


"persevere, with it into ‘the senior. shigh school is. motivated. 


aera - 


“less” by a sense. of achievement in. ‘the language | than by a. 


sense of frustration with other more respectable subjects. 


ve 


Mhatever. the truth of this, there, is| a strong impression. 


et 
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that some students, at least, who take Japanese at 
secondary level have never realty given much serious 
thought to how the study of Japanese will. benefit them. 
They tend to drift akong. without any clear notion of what 
it’ weans to be able to Communicate with Bocrre of . a differ- 
ent culture, and the significance of that in their own 
piture oporessionsi lives. Lack of any* ‘really strong sense . 
he - Of, motivation makes the teaching of a subject like Wapahess, 
a 3 “very frustrating for ‘teachers because the Success Ful conduct _ 
- of each class depends So heavily on students! active - 
. participation. ° 
Probably the burden of maintaining student interest 
and keeping ‘students: aware. of the objectives of their’ 
se Eney rests most heavily with the teachers. We at. the 
university have also tried a assist. by regularly visiting 
“schools and. wherever posgible each year inviting students 
ve to the UnLVversiry for Japanese evenings. '_ Hopefully,- eve. 
“will also be a peeakdcwn in the attitude that -looks upon 
-Japanesé as an exotic extra rather than a serious Subject 
ae for study: “In tna way many of the able seidcnes who re- 
luctantly_ give up Japanese in the belief that ie wili not Bl 
look. as impressive on their record as: say. pliys tee Or” 
“chemistry, may be more inclined to continue with it at the. 


senior level. 
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2. Timetabling Classes: | _ = 
| In Western Australian schools, teachers of Japanese 
nave five contact hours a week with their’students. 
Givén the various constraints which the school system 
imposes on student and staff, ‘this is’ probably about as 
much as could be expected. What worries many teachers, 
however, is the fact that it de almost fnboseiie to get 
a sensible apportionment of these* hours through the week, 
: ‘. The tit ab ling of subjects is, of course, entirely a 
school. prerogative, and inevitably it is the subjects wath _ 
the largest number of students that get first preference 
when the timetable is worked out. For Japanese, the ideal 


} 
r 


arrangement would be to have the five periods spread out, 
He a day, throughout the week. The Japanese teacher, 
however, is usually aca many times by teachers 
| representing other subjects and is, therefore, able to 
° apply ‘only limited pressure on those who feane thie timetable, 
AS: a result, he .or she, must be content with a far less 
than Satisfactary arrangement. At worst this sometimes 
means accepting multiple periods lumped together at the 
. beginning .or gna of the week. These are indeed trying 
conditions ‘under whith to expect students to develop 
linguistic skills. 


ee 


Any alteration of this sae tatl on will require a ones 


of attitude on the part’of’the schools . This will 


i 
Y 


pEquebty. only one about by’ constantly stressing | the Point 
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snould be prepared to make some effort to provide con- 


3. The Syllabus and Textbooks: 


74 80 18 a 


Nee irregular classroom periods are counter- : 


productive in the teaching of Japanese {and other 


language subjects for that matter). If a school is 


prepared to invest in the establishment of a Japanese 


Lanquage programme, it seems appropriate that the school 


ditions conducive to the successful working of -the 


programme. 


The vresent Tertiary Admissions Examination syllabus 
for Japanese was originally adopted in 1971 as the syllabus 
. ? . 7 


for the now abolished Leaving Examination. At the time, 


_the Japanese Studies Unit at. the University of Western 
4. 


Australia‘was still in its infancy and so the task of com- _— 
piling the syllabus fell almost eneirely on the staff of 

the Western Australian Institute of Technolggy. It is'a 
fairly detecied document that begins by “Nercsning the : 
aims of the Japanese course both in terms of the iamedaee: 


objective of gaining: “competence in Japaneses and the wider 


. objective of helping students to andevetand Japanese ‘culture 


/ 


‘and encouraging, them to pursue further study of the peanles 


of East Asia... It is doubtful, however, whether all students 


’ “ < 
: : wy 


ad appreciate these objectives. ' The syllabus goes 


on to list. -the structures with which the student should 


es 
i) 


| ae 8 ( “ , vay 
be fahiliar, and. then: ‘Brescripes a a list, of, 250° kanji “gh Oe 
; ase which students are expected to- “be “apie: td: Recognize - 
ae eo and weite. Finally the sylabis concludes. with: ee 
of the. spoken: and. ‘written examination a fomies. 4 


This syllabus is -bresently u der review. by a 's Llabus 
ipa y 


“Conmi ttée composed ‘of eleven. persons, with. representatives, ~\ 


s 


“from: both ‘secondary and tertiary bodies. ‘the majority: ay ey 


 represdndatives arey,’ tn. fact. cron the; ‘secondary. schools. , 


‘. ee 
Three major. sae «1 which the Committee must. ‘take ‘into 8 


i : aa problen, of cee v 
a ii)” The problem of vocabulary, 0 | 
Satay Kanji a ada ea an a 
ale “Mextbooks + When ‘the syllabus, was. ‘first drawn up," ee 


omitted ie reference’ to textbooks. Accordingly schools. 


were. free 460% experiment, with whatever texts they: ade yo, 


, 


2 At “present. DAL the ‘schools are - ueang, the Alfonso Basic ee 
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i r ae ‘ ioe 
4 : ; - 
tm : oi Ee We ag 3 a . 
og a patible with a: situdtion “A which a vanidapide different’ 
_ tekes are. being. used. “Inevitably. ‘Ln. some of. the ene : 
a 4 ie © 
i - books) material which is prescribed by the syllabusingets 
oe oe sandwiched: between. materiab which As not reg “sd to be . 
ee we leazht. “Effective E oes Ear ack itseliea 
Ole may. pequizeythat each- lesson be dealt with. in strict’ 
| “numerical seq fence, 3 ot 


- 


| forced €a deci sat a tea and introduce ‘the. 


ummecestark. a Srial, : or rewrite. some | of A ioe lessons. 
2B 


“Although ehgew. Ae “Syllabus committed has the power ce 


em 


0 prgersbe yenisoke’ it would be reluctant to. exercise. 


gine: sbresent circumstances, ‘wile: ‘there. sae 


ho. agree’ ent -ancngGt teachers. about. the ‘suitability: of: ‘the i 
2 + Shi? the third is still. ee 


oo a 
yan 


pévimental ‘stages. | on aid omer, hand ‘the’: Mares . 


‘that, unlike, other. language Subgects os oo 


textbook issue, the. present "unsatisfactory ektuation pie et 


ot Mkeny to: remain gh 
eer + ar . ae : 
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gis 8 he a og gts a a ea 
brag ‘ Los 8 Os 8 i ig eo : . ae oy 
é oy geo ' . sl et . OA , 
: Hy E ae ‘y ' u 
nae: u ° p t eR gs ee é Lot . . . ‘ 
. - p a Pa a fi j 6 . : ‘ 5 ‘ 
. ar foo.” . , ; ft : fe Gea ge tee 2 ee Ray Pe, \ ‘ 
’ 


pee ee ous. Festivans, ee. In" practice, howevg 
| responsible for, setting the examination papelshave | 
| avoided including’ vocabulary which Ss not foynd in 

the -‘various textbooks being used oy This wi 
ca be a ceubevatind exerciée’ for t the® “exainers eae ae 
ek Cs means that effectively they are ‘Limited to. the rather 
. “narrow + rgnde “OF Vocabubaryethat is ‘coninch, to. all Ag 

“textbooks. as a nue os “a aN 


“The. Bapaneae syllabus, Committee is ‘currently, | aioe 


et ae oe ing. itseY£ to this. -problem and. ais giving serious ‘con=: ee ae 


sideratibn. ‘to. foltowkng ‘the. victor i alxanpi2, ‘of. Sn i 


- syinf vocabulary explicitly | in the ‘pyllebus. Although | 
this. may weld: place the. responsibility bn. the teacher to ae 


__intrgaugh-godabutary! otherwise not found in ‘the textbook, 


: a will at least remove many. of, ‘the’ wecertainties apherent 


bes 


“in the present system. qe is. Likely also that the. ah 


es “Cofimi tee wid L ms continue the practice. of spect-. 
OSS fying the range: of te cs with. which. students should bere 


“conversant, * altgoush. the. topics may. not. necessarily. be a 


ws eo 


exactly ‘the. sae. as those. in. the ‘present syllabus. 
. me Sa Ce “ae ‘ . "aes ue ; eae 


eas Kanjir te is clear ‘that. ‘the setondary, teachers OF, 


wo 


“Japanese believe AF smaetape gr. students, to have some. 


neroduction to ‘the u nj vothe: present, syllabis 
wz ’ te ue 
: prescribes 250 high frequency charactets, ; this may not 


eS, 
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vo oe ; S43 4 


~sdi- 


ou iy , 
m ® 


ap pear ito be a particularly burdensome load, but a 
expegtence of marking examination papers suggests chat 


the average student cance recognize, let alone poet oe 


+ anything approaching the total*number. ‘This, is indeed a. 


» pity because. the time. the student expends memorizing those | 


_kanji whigh he. later forgets might: well be used more 
re a ath . see 
a “fruitfully reinforcing. linguistig akidis. which: are er 


eae ne ie 


“more . immediate practical value. ‘The ‘Committee is) 


"therefore, considering a revision Of ‘the prescribed wanjis 
: ‘This will probablygentail. a ‘reduction in the. ‘umber of Lee 


“Ranji as well. as exact specification of the, eadings to 


ye 4 ‘be Yearnt. in association with each charact, aa pte ep a. 
a. ‘The ten th of | Time Spent “stud ins Ja anése vat’ Ht ne 


_move : to lower, the: age at. which students. cmay’ co ne 
Fe “es ne foe 


language study. ain West “australian gandois 0 


a student could commence, studying Japanese only ‘fron nis 


“second y year at. = hight schools ‘In. 1974 ‘several schools made. at 
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aoe ee ‘ ' 
ois , beac : , cau : . 
: ee = = ‘ : 
: will fall ints tikeg, aistihet gategories; © those who 7 
ee o have nad four: years"; study, those who have had five ees a 
; : years! study and those. who: have had “gi years' “_sttidy.: : : 
N = vIn passing, “it should be mentioned that . the Mrertiary” | 
2 ss Admissions Examination does hot rank, students A, see 
a or D accordini to the actual marks they receive. “e | 
ie oye 
S “tabtend, it employs. the systert of ixad proportions 
? “whereby, it: is ‘the student's, mark | a comparison with . P 
ot Se others that determines the grade he ic ives. Under- an - 
ee pee Reel of this kind, oe qudgnt who has © Pe ag 
: oT _ i Ps 5 . 
+. 
ae es ania ynder ei bovine pramination nS 
is g grades were. tied to: marks, he “might still: ‘ 


“a 


Prd’ a Seats good | grade, but. under. ‘the. acerenston 


ee is plage | his. in: fee: x ne lower: ae oe Pes 
i “# i : as Nh on . sae be 7 a a oe mae, as ‘ a . oF 
‘ ‘ad.ution, nes pasoien would ‘be. “for: the period . 
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ols, however. * mney would argue that their teaching 
pparemnes = ‘should not be Seounieed around the needs oF . 

a public ‘examination syst , especially since Statistics 
| show that only a eqaik pais of students ‘who enter 


veh . high school actually sit for the Tertiary Admissions 7 
Examinations. - aes 


.™ 


An alternative would be to devise some way. of taking 


into account, when allotting mashed the period a ee 
” chy 
had studied, ‘so as to eliminate ‘some: of the bias in 


me ; favour of guste who had ae the longest. This idea, ee 


Banh ye however, would. be unlikely tos find favowe: with ‘the. Public. 


Examinations Boar®hainly because of the difficulty in. “ag 
ae r rh, Ah 
ae arriving at. a foxmula for detetmining the srs value 20 

Me age Pade 3 ; ° 
coe oe: fopr, five, or. “six years’ study. 


ree 


oi : oh neater solution might ,. in fact, Re to remove - Japanese, Ce 
“(ana other language -s feces) ‘from | the ‘fixed Proportion 


° some version of the old. syseen., 


? system and. return ake 
‘This. would: ave gpoths advantage in ‘that it woura.’ 


“eniminate distortions. resulting from the shar Bane of! 


te re ee 


@ 
ERIC 


Several prob lens remain ‘to be solved, “hawever, before 


ae ae a truly satistagtory programme is devised. Perhaps, 


the ‘singlé. greatest ‘prob}em is that created by. the com~ 
. C3 * 9 
ao ¢ 
peting interests of the gecondary schools ‘and tertiary" 


wes ‘institutions, From onne tertiary point of view it would 
tee be desirable to see a coordinated: programme that enabled 


"students to Ss “smoothly . from the primary, through the 
— secondary, and on n to the tertiary level. whe secondary ° = 
. schools feel, However @ that whi ve thay howe continue to 
Mo he , 

4 = |. seek guidance from the tertiary bodies on the contents of 


. “ t 


their courses , the way these conte are offered and - 


pagpented | should be largely independent oh tertiary 


i Td _ ’ Abe os 
_gorisiderations, | . ee 


a earns aes 


Saat 


fos ge 


* Japanese has ee attra ct. an 


eS ‘ef o Neat : gy , 
ke es, sa a ime | when Language" study generally | is. 


ee 
‘to. know most ag ES 


: . bees : . . 


ae ee ee ee be ag 
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Sat last Ahe “communi ty, is ‘beginning to. show a eee 


pof, these problens, however, we believe it is. a 


vac: és ee 
on the decline. in “seeonstey schools» this suggesp that =” epee 


ee 
“of” ‘the one: country, about wyich* justralians ‘probably, need a 


A STATEMENT ON THE JAPANESE HIGH SCHOOL 
. ates PROJECT 


: 7 S.» Pulvers , 


7. Aims of the project and the ‘philosophy behind it 
it “4 


YY The High School Textbook Project aims to give students * 
Lo ie iwelive and upwards, appropriate material to work with - 


material which is designed for them’ and takes into consid- 


Le ‘¢* 


Qo t. : 
e PGs 4 eration@ineir térests and day Life. “2 a 


é 


In preparing this material, an effort has keel made to: ee 


poiate the language more closely ' to the saree enversation 


ey 
Yh 


Pat students* of that age, so that” ‘they -are saying tHings . which 


“are meaningful ‘to them, rather” ‘Shan exotid, ’ ‘and: can converse 


; about their day- tongay- life, -e. +d, going shopping, swimming, 


Bans, ee eves; and - the ‘like. ae *y - 


Bios ge a the’ “emphasis, in the "Say 


at. You Nant to ee section of the units, on the: telaing, fo 
is " ites a. 


Fages. » Rot simply to use it to, fake ‘up state 


Ms ws 


ee removed gfe 


may ae 


ade or Frayer reisier up" the. grammar - to. s ad 


"o> 


ms | ~ 90 | ‘o * Pas 
’ "' >. %) . . ae \ F| ‘ ; 
. . . a 
constructions to ettuations. An example miyht. be: the 
jintroduction of -GA: "Whan.something; so occupies your . 7@ os 


es i : = 
mind that“you do not care about other things...When you are 
hungry or thirsty bers you think ae something to eat or aa 


drink, ws) In cadgs.. ‘like these you have to nse, the particle ay 


thy se -GA after the things you want or nted or on oc- 


: * a, ‘ vat why 
cupy ,your ‘mind at the moment. (+ a . 


” ‘ 


gt, 
In relating the language to familiar situgtions’ and to | 


ie Fe 
whatQgivgents would want to oay in i a situations, we 


‘ 


fs pope they: ‘will t get Pogues dei in grammatical Ber menorey 


which, they nalpeced not even learned in English and. which 

’ C.) + 

simply gives” an added/ load. (This is obviously a difficult 
- appreach for Ooh ‘who have, themselves Been brought . ‘UP. one 


grammar . ) ae eee ; ae - md fee 


' - ' wed ee gs oa 
j The grammar “is there, ‘af COUTSE yg but: it id presented. un- er. S 


~ 


cberusivelipand ni 6 charks which attempt to’ highlight Te 
oma point of the- particular. unit pu! not to discourage = re 
a 2 introducing’ everyspossible. variant right hy. a, 


2 x ¢d : . ‘ . at) 
The main criterion used for grammar is habits tncoe we. “ery — 


st 


a 68g give them what they need most to Heth . The “book seeks to | 
Ue ea \ 


jbe dynamic (et them say what they are doing, where they’ a 


© Joma). and. not sta statis (ehgsmhis | id giana 


‘The layout in. the “completed - text’ “will help to: reinforce cree 
“ie So Be ae 


c 


* the main. point by the use of different types, illustrative 


\ 


is 


oi 
-. devices and symbols in the boxes around the new pattegns. 


With .,this approach, we hope to get the students to Speadrk 


a 
Japanese a — to discover thar, at an early Stage and with 2 


even a limited vocabulary, they c&i™sommunicate and "Say 
| ‘things they would like to say". 
c) In ordet to achieve these aims, we have found at “neces~ 
| any to concentrate on meaningful language and allow the cul- 
tura} wtaterial that obviously accompanies language, take - 
"second place.. This does not mean, hat nosattempt will be * 
made to introduce students - ‘to ae culture, but that it 
will be done ‘graduaily, integrated into the anguede teachita 


/ . : : . 
rather than inserted as “filler Should teachers prefer to a -4_ 


ri, 


introduce cultutal material -more often ang | in acs doses" 


“As ve 


ate take a break ‘from thé act language. teaching" Lt would . 


2 be, left to their discretion and imaginijpion. The teaching of 


id ‘the language is the main concern et this Projects and there- 
nS gore cultural material will. be introduced only when this < can 


be: done naturally as part of ‘the lanfaage earning experience... / 


o miae, _ we are aware ‘of fhe danger of. too, much "ftlier™. finding, 


its. way: ante such a~ book. 


‘There orale howeve 


jus spay “the Actua text: “visuals such: as large photogra 
\ See ARPA Seer. But the visuals will be there to* re~ a 


oe inforce. the language. 


rey be : ae, are BP cosh et al aca Je t. 


o.. 
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[oe 


2s Revision 


project /4not ° 


year. ‘volume. 


"Note: In communicating with the students through the text, Dr Alfonso 


has a very personal approach: he tries to speak directly to them in 

a personal way, as he does very successfully in teaching in a face-to-face , 
situation. We have found some objection to this on the part of teachers, 
who feel that it is up to them to add the personal. touch to the teaching 
and that their autonomy is being infringed. This, of course, hds not 
been the intention. But because of such a reaction, we have found it- 


7 “advisable. streamline the text somewhat, especially the instructions, 


and to make it more straightforward and,more impersonal - not without 

some reqrots, I might add, as this approaches more the typical, sterile 

“textbook onc all too often finds and of a kind we wished to avoid. “We 

recognize, however, that it is extremely difficult to put across the 

personal approach on the printed page, and it easily leads to misunder~ 

ines - feelings on the part of students of being talked down to, or 
. the part of teachers, of being told what to do, 


At the same time, we feel very strongly that the book must be able to 


Stand on its o> with of without the ideal teacher. 


A teacher's manta will be veady by the time the first” 


volume is’ published. ; 7 oe ae | 


“au 


“\ When we revised the eriginal trial material for the. first 


vear, Ene feedback received through ° teacher, evaluation forms 


was akon a F into consideration. | This. is a national 


e 


7 ge ; ; ; 
all ovet’ the country are dnvolwed"in it, ‘even though the mat- . 


My 


— is worked out at ANU. 


f 


, Heavy, units have. been brokeriguies. eepecially. in “the ‘early 


stages of ‘the book. “the result is thirty units in “the first- 


iN 


a - 


4 


~ Bach unit, takes one or: two- points of grammar at a fine ; ; 


Ss . - a re re 
‘. building up mega gradually. - We do not: want to. over load: 


“students. _ Where this still 1 occult, it is ‘unintentional. 


yuan ANU .project, in the sense that teachers os 


te 


. 


There are likely to be four volumes dealing with dev- 


onment of grammar; based on future i ae and bec dvack aaa 

i\ 

there ay be a fifth, which would bg basically a beadeys 

Volume two and aebPoquent ongs will inot, ibe:trialled as we ro 
be. i ae 


have” suf ficiiefyt: Anforiation. “from. the ‘first year to give us | 


ie 
‘at ye! 


a baste idea of what works and what does AOE. , . 


| -_— 2 : 


oe Reading and writing 


Hitragana is not introduced until Unit 2l,,and then start- 


Ye 


ing as Lesson l from the back of the book. the -idea is that 
the students should not have to learn to read anything they 


do not .understand. ' 


Hiragana will be completely introduced by Lesson 20 (Unit 


’ . 


40). After this, kanji are introduced, In‘ the early stages 


_ we are very ‘coffécious of peceorial characters and want to 


oa 


use. them as much as, possible because of the age level of ,the 


‘ students. | From ‘Lesson 20 onwards, there inl be a closer 


\ 
relationship between~ unit's of grammar and. lessons in reading 


} 
Romanization is ei ety asa tool because, : 


& 
at 


ng.. coliows. knowleage, it is faster. ne 


“ee eit eet : 


Katakana will hot be-eaudtits in the: same “yr as ,hiragana, ~! 


o 


but. along with kanji and: introduced: always’ in: words as they 


\ 
appear, not in a. formal way as, with hivagana (ityould ‘be 


unifatural £Or ene students to have to read entire ie in 


{=} : : ‘ , Oo x 7 2 


o.. 
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hitatauna). When foreign loan words are introduced before 


being loarnéd, they are written in English and in quotation 


marks. The reason for this approach to katakana is to give 


students a feeling of what «afakana is all about (as, for 


instance, italics in Fnglish). 


4. Tapes 


Two types Have been considered and tried: 
(i) straight or pedagogical: tapes (easy and cheap) 
(ii), radio program style with distractors and sound 


effects. _ 
4 


Reaction to the ences has. varied greatly; some-teachers lf}fke 


a 


s H * - 
them very much, and others. find them difficult to use. Th 
team prefers the latter’ type because distractors are useful 
and this is how students will hear the language. It never 


appears < sterile and antiseptic environment; outside 


sounds bring realism into the language. 


. A ‘ A . 
5. Level of achievement a | 


This. is i possible to fix at the outset. We Peceer to 
take. into accgunt the students themselves and how much, t y 


can master 


z prtort a given. nuniber of. characters or vocabulary to be! 


ta 


eee 


mastered, We would. want to saudi ide the amount seudente can 


mastex and the type of. students! ye have, dathercthah what has 


previously been set a as criteria for achievement in Japan- 


ese at the end of a high school ¢ourse.. 7 
: . a i wR 


a certain time. Therefore, we would not set up 


cs 


. 


r ¥ e ai oe * 
aN ¥¥ 1 Er. Koide 


a ; os 5 . 
“intemmational Christian University” 


JAPANTSE LANGUAGR TEACHING IN JAPAN 


Betore the Second World War, enone were .very row instit- 


utions {n Japan ayete Japanese was thught as a foreian language, 


‘ 


There was one institution students ee abroad, ‘mainly “from 
: “ a yj aman ¢ 5 
China, who wished to ente nese universities, one for mis- 


+ 


sionaries, and one for gil —s Learners of Japanese were 
" ¢ limited tosfeople needing yadanese as ‘students, scholars, 


eo 
missionaries, diploma bee, resided in Japan: at least for: 
i ae . 
several years. Sy 
~ i 
During the war, practically no VapAnese teaching was done. 


Just etter the end of the war, the U. 5 ..Gepartnent ce State 


Foreign Service Japanese Langu ge Institute was. reopened af 


° . 


¢ 1946 or 1947. In 1948, the Tekyo School of Japanese Language 
(Naganuma School) was opefved. In 1953, 1.0, began its in-. 


tensive Japanese. Course, : which’ was given the. first Ung eet ty 


_* 


‘gredit in Japan. Since ‘then, the number of institutions 


teachifg Japanese has) Sgg@ually, increased. Nthongo Ayoot hy 


no Gatyoo; "Outline. of teaching Japanese asa Foreign. Language", 


‘ 


ae edited Py the ‘Bunkachoo (Bareau. of Cultural Affairs L950, 
i ae . 
. "6 eG i — 4 


Ps) 


o.. 
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7 ‘gives’ some. “atatisticar Agee {nctuaing: details of dnstits 


poe where Japanese IS. taught, ‘teacher-training’ progratimes 


“hand. seminars. in ‘Japaneses ana: related. organisations: - Some ae 
“Facts, taken. exon. ‘the summary. “OF: this ‘book will be inegaduéed - ya 
;  S : ee ee ee oe oe oo ane ae Bee Me ae a ae te ae 5 ie ger Bee 7) : va vg 
gherer cen Se Bp a a ee ‘el mae tgs ees Spee 


950-59" 1960-69" *y971 2 os. Of, °1973. '(No.. of | 1975 
+ & we a8 St ee) 2 foe students). ad 
at. 281). eS pe ‘Gar , 
3 yo 4 (887) 
~~ (1715). 
2 Ba7F 
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ERIC 


rar om er | OS a toad ‘i 
Lise gh * * 'f can : a er ve F 

re aM & ae F : ‘ \ 7 

s . ’ 

oe : . . ‘ 

Oey : : 
ae . ; 
2 . or. \ 

“ i 2 


4 : / - : é ' : a \ 
oe * ; 


eee ey ‘pied 4 is only one, state university: offering an. ‘elementary - 


ace 


4 
ope ae 


se eouree! (approximately one-year full- “time ‘training)., while Pe 


there are, 13 private vuiversities, a a BE i. 
“ TE a 1 Se nae eae: 
oe ‘Thirteen state, and 7 private, phivepsities, offer Japanese - WE “ang 
fas supplementary work with ergaits, while 9 state and ee 


iy 


ee ae universities ‘oftpe it withoue credits. 


ore ae ooo 


You can now: “see. ‘that, out. OF quite: a few. universities, only, . 


\ . 
a;hand gil offer. Japanese, However, the, ‘fAumbgr has. been “ing 


er a s oe 


‘creas eppeghany in ‘the. lage several years. oo se 
a 1 ae , . ny ee 4 : ; x ; 


Ca aes : ‘ . e we 


as Staidents. as: in February, “whe 


. ie oe we a 
“i na 


Asia 3, 193. (china B53," ‘apan $966 Taiwan seo (Vietnam: 2947 
“s. cae " Korea’ 267)... 


North ; anerica Ms 914" Ww. 8. Ae 


A770, 


ae 


wite: a “lot 6: soc for: ‘elementos 


o.. 
ERIC 


fe Lp no ‘ 
¥ ‘ of. ‘ a : 
e ‘ _ : i sctie j 
_ % 4 Fi i 
re rn : aa . \ . | no oe ‘ : 
o ot " oe Se com j . : H ! 
A ‘ cow ’ 
4 aed . rie. 3 4 
s a . : reg 7 
ge 98 , 
4 vy ‘ : 7? : 


shave to select according to me studdnts* aim, ager Level, 
" 2 
~ . time available, etc. . We: “always hav (se make some modi fic- 


- #&y- - * 


ee 
, . We nega special consiaebay pion: “uf presenting re: 
= 


“mbre efficiently, whereas grannar, Ss. pretty well iy eed 


We have very. few se at the intdrmediate level; 


u Pay 


none “satisfactory. We; phayy to oem duce something, cerefuify 


= g er a Y - ‘ ee r 
ee “woul age woery vie mach ‘abo t the advanced aqvers fie 


4 can’ pick up: any materials s Bhiting! the students’ interdsts 


“an aims. We’ can age, them. with | p some sort. of annotation) , 


e 


eer epeees 
a Nat, much -has’ pees 


Sheereur: Sige suckle 6 “written. 
Pe ee atopledapaners or. ac va 


joapant . 
a ed’ . 


o.. 
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‘ : . ‘ ay S ‘ Tae os : : 4 j 


te ae ; 
’ . ° 


training in pronunciation, inéluding accént patterns, A 


Rit F oa: 
which makes’ future study. much easier. " Basic” grammar. . — i 


. 


-) (gentence patterns) should be covered with welj-selected ( 
vocabulary ‘and characters. “stylastic differences should . 


not be forgotten, but presented at: ‘the same times Jeachers 


in Japan have more. or less reached. agreement that it is better ae % 
a8 a 
ae as “hot. to use roomast, but to take: up the, Japanese. writing sys~ 


ete 34 tem from the “beginning. ‘Hivagana helps; students to. Araep 


v 


‘the: cmcent of haku "mora"; which: vo very important ‘in. 0 a 
Saphnese. The: ‘minimum sound unit. for us is: kay kt,’ “hu, ke, ce 


<fy “rather thar ks a, &; tai /tte/ and Hittel, Pkonal oe ee 
\fRonna aré\ hard when. we use roomadt “On. the other, hand’; the” og 
use of: ‘voomagt sometimes ‘leads: to Misprénunciation, such. as. 


roa 


that, of oh, and “hinders the aevelopmedt of ‘vocabulary - ‘in. 


“Japanese, where ange. play. a great: role. ‘There, night ‘be. some 


value (in ‘the: use: ‘Of: roontige asia sort of. ‘symbol to explain a 


the paradigms of verbs," We, ‘should: remember; however); 


. ii 
oe that roamed is Hever-us a by ‘the Japanese bas an ‘official ~ Ae 


writing, system i — 


“The. use of: roomagt. ‘cannot be jearnea -ageomatteaty./ ie 


“would, take, ‘some “time, 0 earn it. However, onde’ ae has, been. 


o.. 
ERIC 


Pe og would jsay hiragana can be presented with pronun- 


_Ciation a@rilis =~ After abl, hinlagana is not @ifficult at 


. ) 


ali. ‘characters are a different” napter, , Tis not. easy” F 


rs _to learn them. THERES TORS s: one must. pe careful. ae a. : 4A 
: . ee 
on en oa reasonable amount be presented, | Giving too ‘much. at once’ 


' 


4 ve just results| in discouraging students. the best way to 
learn characters is to ie ae to. ‘them as: much, as pos- 
oe ae ot it ae , Pd “ >. 


‘sible. There is no: sens2 in postponirig, teaching them. The; 


sooner ‘they are ie beduced: the more chance’ etisdenea aade Wi. 


a 8 i - : Hea a Mie 


i “being exposed to them. a 4 “eee ek 

es Students in ‘Japan. are “always ‘exposed ‘to © Japanese writing, — 

s “ol. hel! cannot get along without, learning it’ As a matter of. oe 
oj teadie,, etadonte enjoy, learning and find ita 1 chiallerige. eg 

a Serica here could be- different. | peas. 


.¢ . 5 £ . 
eriwc i . Pa 4 ah 


“Characters: as’ well: as. vocabulary, rust be. given in con= 


text, not. separated from ‘sentence structures... "the selection. 


should. be based on students! needs. We should be ‘flexible: ee 


oh ine this’ matter. “For. instance, for ox ter 20. students, itis 


essential | ‘to: learn the” characters for "Mi taka’ "and “Kokusai " 


+ Kirisutokyoo~Daigaku" j but : it may. not be: ‘so. “For. students - 


oo. 
ey 


“| here: ‘in. Australia. Even, though’ youruse the: ‘same | “text ook, 


yeu, have to 0B pibteied « to. > oliahge, or add, sharacters: and! ees 


o.. 
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’ r 4 . e 

| oa 101 , 
wk bg > y ‘ . 2 7% 7 
Vv." Teachers x 2 pte “ae Se Ss" — ve 
As I said before, | more Materials and .more varied’ 

eo me thgas have been produced, "However, even ‘the best mat- re S $ 

Lote . in te —_ ‘ 
? + erial will not ba auccessful: without a good teacher. ae 


‘ +t ie 4 eM 
os id eae until recently, “the teaching of Japanese hag. ay - 


not. ‘heen. “established!” ‘as. a’ ‘professional field: "(The sit- 


“uation here could be ‘different. ) Until about” ten years. ago, 


"whenever i said i was exch ing Nihongo (Japanese. as a foreign. . : 
“* eG 


language). x was. salsa. "Kokugo (Japanese asa native language} , 


desu ka. a had to, take time to explain the difference bet-. % a 
a “wen ‘the ‘teaching. of ikongo and of. Kokugds but t. was. never ae 
ae * 


‘sure. if F had ‘suéceeded ‘in making ie clear. - , eae es 


. When we started teaching Japanese at I. ek U. in , 1953, ve : 
gta ; 
oto had considerable difficulty in. finding qualified te chers;, 


‘so. we ‘started. our own. teacher-training programme. at Se c. U. 


in 1956 to build up Gur own staff. Ee - : a - - ta 


rc: ‘present, there are several, “institutions offering. 


me ‘ er aoe 
teacher- -training programmes: - - - on 


; ones er one . ‘Nature oh started’: umber of students 

"Tokyo University | -- t ae 

for Foreign ‘Studies MAL: 1975 ‘: oh (3° Jape, 4 "Jap. awe 3 ptantes 
pom BA 1968 20830 Agnly nondap. ¥ Saag 


Osaka University” . M.A. Od: 2 a 1975 eee 2, (non-Japanese) ' tore: 
100? = oR AS — 196000 +. about: 30. (both Jape & pone. y oe 
ee sot onesyear 9 197L Ey 10 (special. students) - . 

ee ae hata Se OR arta, OU yal ee 


re) 
ERIC 


vw 


- “Osaka YWA - . 2 hours x 1969 ~ 50: 


; : se Pe’ 
Thstitutiong ve Nature | Started Number - of aS 


' . Takushoku University '- 4 hours x. : 


° Tokyo School of Japanese . 1 week 1980 80 


Keio International Genter | two-year” 1972 20 
Daito Bunka University two-year 1971 - --geveral - 
seda University one-year - 15#25 | _ ; 
a Jonan Women's. ; ; oor _ ses cae 
ior College -- ‘ one-year 197]. 15-20 , 
Asahi Culture Cenfer . 24 hours’ 1974 40 per course 
mo 7 , “st  * xX 1Q courses 
Aoyama Gakuin University | 3 hours x 1975 —20 = 


proses 8 te ye 


24 weeks 


Hobe Ss "= Uy years 1973 © 50 * fe Da 7 a 


waseda Hniversity ~~ lweek . 1964 * 100-. 
National Language. a a oe a 


N\-4 Institute "(Kokuritsu a: sh “1965 166 gach in: Tokyo and . 


“Osaka. Ber yer vy 


es 2 ene 


istic Group : nc twice a - 4973-33-10 . 


nay for Caceres — "9 hours x 1973. 50 _ 
A a 3 year: = 


ms - for ‘teacher's from. 7s 1 a 1973 -. about 20020 ne e 


abroad © 


3) tfor merit’ students , 2 weeks 1998, - ee ete | 


ey : y 


from abroad os ; : ne ye 7. ae orn 


. Teachers must be professionally gained” Native. and: nop-native teachers 
must Go Qeerp ie: : ‘Both | fmast “be trained. and mist ‘Continue to: be trained. 


As. I said before, there. had: been ‘very few professipnally - 


— trained teachers. However, rdcently the teaching of eJapanesé 


} 
de, 
= 


. 


a. : , . : ; ao en . Sy = ae i teh: 7 ; 


is at¥racting a lot of people. I will give an exam re: 
if 
“ ¢t 


courses ranging: from ‘lecture courses in literature and. 


“ane Asahi Cultural ee was opened in 1974, with many 


sty Va 

* EHETOsephy to courses in flower arrangement, dancing, sing, a 
ind, yoga, etc... When I ‘ suggested - the inclusion of Japanese 
courses. and Lie PEogremines instJapanese, the 
“organisers were ee ana whether these courses would 


attract enough pedple.. When we advertised them, however, all 


courses’ in teacher- “training were filled in one day, much 


_ sooner than any other’ courses. There were jong waiting lists. 


- 


About 20 have completed the progranme already. 
es Japanese courses. have-also’ gradually "expanded. Now there 
. _ are six. levels*in Intensive Japanese and. two levels in Bien %* 
entary Japanese. | The. students, totalling more. than a are. | 


Cee This’ ‘is rather remarkable. 
_ s oo : ‘ 


ae 
7 ‘ ™* . 
. ro 


vay 


VE. Related Or anigations . a re : ; 


Bunkachoa a Nekugs ka (Japanese: Section, pumeau: of 
cultural Affairs), engages. ain the following’ activities: 


a) the Committee to. ‘improve the. teaching of Japanese 
ek st - 


Bi igunveg on teactiing Japanese. 7 BR, 


. 


c) subsidiary reséarch: ‘on teaching ‘Japanese : 


ae i.' research grants~ to some institutions: eee ae 
I Waseda, and Tokyo School of Japanese banguage 
were given grants. in 1975) Na : 


c 44} nodding. discussion. meetings ‘on teaching Japanese 


. 


4 
. 


> Te ye - 104 | e ‘ a 
seal, d) holding coordinastia meetings of institutions | 


. . oe 
: og : 7 ‘ 


; Base ae f ; ; 
©) giving academic or technical advice, = > 
mR oat Hoku nau pat, ne Sambi Poo - NthOngo Kyi vot hyed w (Japan- 
, we . 
ese siuiaica. National Language Research Institate). 


oa” pe Capen Bouncdag ion helps teachers of Jnpgnose, “especially a 
. . in the. ieliowing 4 items: 7 a - Pas ; , . 3 a 
. 1) sending materials abroad ° ; | * . ag 
2) stn ing personnel abroad. Useful assistance can take the: 
form of i) specialists ‘ina particular, area, re teacher- ees 


training, iid) young ‘teachers to. téach gkills themselves and 
O° ) hac a ae 
to! work with non-Japanese teachers. co ro ae 


. a 
7 Ld 


‘ ¢ 
Nthongo tyootku Gakkat (society for Teaching Japanese) 
has approximately 1,000 members, and publishes ‘a periodical 


ft Pye times a yearttwith.. a circulation Of 2; 000. Each Peal has 


7 
. 


a special feature. . 7 a a oe - 
v ° ’ . : ¥ . ‘ oe © 


a I was Very encouraged to meet so. “many teachers here. 


“Wes ‘can do a lot together. Native and non-native teacher's ‘ a 
nave to work together. Let! s not” follow “the example’ ro 
a . 


teaching English in Japan, in ‘which * ‘we wasted, a lot of time 
and energy by not. merng nativerEnglish teachers. wisely and 


“not: haying good coordination Between: high schools ae univ- see 


ersities. tee gn ae . = g na ee 


MOS we 


LANGUAGE TEACHING IN THE U.S.A.1 THE CORNELL PARADIGM . 


' 
os 

y » 

er Ps 


» RES bg ; Eleanor H. sonaen 


i Cornell university : 4 


‘It is a great pleasure. for me to be here today, and 


to have, this opportunity to. speak to you. This + my 

: firat’ at to australia = - ‘i. providing me. with invaluable 

: new insights and new contacts in the field: I~ am most 
dnterested in, and I am very grateful to you for this 


a 
' privilege.- : +? ’ 


ue ; : ae 
. fe, ~* 


“ 
~ 


. Given my EOC - - Japanese Language Teaching in. America - 
I must confess. some | difficulty ‘in knowing ‘where to begin... 
I do nae where - will end, i. e. with pecan: of. our 
Japanese. language program at Cofnell, #4 ce this.-is one I 
vam able to Meuse with confidence, ak ig, does have some © 
special” features which “may be of interest to You. 
as “a 8 —_ is a _ fie 


ce 
» 


A But to return tothe ‘beginning, let me say . that Japan~ 
ese language training at the university, level ‘is very much | 


Blive, in AmBr ica ‘todéy. “I know" of no major university that 


ae does not, qither itself: offer ‘Japanese language ‘natcaetion, © 


or provide it through ‘specific. argangements with a neigi= 


“pouring iAstitution. ‘However, this applies to. the 


a ae og ie t 


; 5g — , : , 
. : - ”" ‘ : 106 ; a 
’ : | ’ 
undergraduate and post-graduate levels Of inatruction. 
The wituation. is vory ai cgetent ‘at the’ high ached, level. 
go * ‘ 
while high séhoo} Japanese is not unuéual in Havaii or ns . 
po . 
the West Coast, “it .is still oxtrpmoly rare in other parts 
ot America. gee 
The university programs reflect tremendous variation - 
ranging from those of the.major Japatiese centers which 
“have large, resident professional ‘staffs representing all 


‘4 . é n 


the major disciplines, vagt me holditigs, and well- 
h. 


' developed curricula up to the aD. level, all ‘the way 


. down to thosé of institutions which offer just, two. or 


4 


three years of Japanese language on ‘a self-study basis. 


(There are even some ‘high schools fnclfaed in this latter 


4 


grup. ) But the interest ‘is great. ‘and the number of, , 


‘ 
° 


students steadily. indreaging. : 
a7 * is * < . Lh 


“ o 


: oe 8 oa ae 
' Because of the tremendous variation, it is really P 


— ‘impossible to make many general statements. Perhaps’the ee 
safest généralization is that there are realiy no valid. - 


generalizations to be made. But in texms of new trends, °.. 


I will say ‘that there seems to be an increase in ,the 


. number and _parcentage “of students taking Japanese in oa. f 
t “e F ‘ : 


3 ee connection with specializations other than literature, » 2 


Feo, Par 
. . 


Pe na an increséé in the. ‘nubber and Eerie of students. oA 


a7 ge 


1 
F 


17% Pye? . o 
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| prejudice) J think it is. an interesting one. 


eer, level and want “additional instruction, we’ offer. as i 


-special course called "Directed Readings", in which a 


basis in “the area of his “particular wpecialization. Let : 


ahaa here that there are no Japanese Language 


A 
"gee 
< 


I won't secon here on the eqnnect ion 


af, 


between these two, phenomena, ‘although * do ‘think thare 
ve Vd et aa 
RU EENAGeDY is one. be . geese rg & ee 
~. . | : 
: <,. 
Pe wopld nak to turn now -to ny own Uaevererty and 
describe the Japanese Program there in .some!' ‘detail, 


Looking, at it, as an example of one naetean Pr al It 

is certainly not a typical program - I believe, én fact, 

that I can call it. a unique: program - but (admitting my 
‘ ra : é . a . 

“AS Our. regular program, -we ‘offer a four-year sequence | 

of part-time Japanese langhage instruction. {poatitied 

Students can, of course, enter the program at! (4 more a i ? 


advanced level than the first year course. “Por students 
t . eae 
who have gonteusa a Proficiency beyond: ne regular fourth is ae 


4 


student Rigs with an instructor on ‘an. individualized + 


e 


.? we | 


majors ‘at eornhere an undergraduate wishing to specialize | s 
in Japanese majors an. Reser Btudies, which involves a- an 
number of courses in speci fic disciplines with Redan - oF ; : : 

a a. _ | a oe ‘on . - : oe, 1 7 7 
vt ‘ < . Li — : ‘e. 4y 7 - 
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ket. me emphasize one point 


oncerned’ only with training. 
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structured, and Y analysed. in: the jecture classes “conducted 


introduced in: the “lesson, “the 6 saa 


| 
ERIC 


“learning ‘ope tsbise, hoe oe “much. nré “neantHafui and ‘fags, ss 


dinatiag it ds if we" deat with: ‘the: significant: Seaturde!* 


yl 


OE the. Nangjlage’ instead of presenting: Ht as a. ‘eEadenen's 


bv ee, ‘Englishd We. must never r underestimate ‘the ability on 


"the “interest of our. stugents in. this. area. a ek 


el Benet ES ae oo ee 


“mh, ingle is the person. 
_& 


“aed conferenc /s wikn students.” 
ho i is’ “expec er me Siedastnyy in’ “general, 


eet ie 


show t to. dete 


“course; | the rote of # ing “a 


co ae 


‘ 


operation. ‘of the ditire ens and | teaching bean n ida 


“with, ‘this kind of. tak teacher” arrargenent, “the: sendende oe 


constantly. interacting with: a. ‘Japanese. in Japanese, 


and at the, same time’ ‘observing’ and. canalysihg what is: 


oceurring, . “in. consul tation with, their Linguist 


o.. 
ERIC 


nesting hourly” atio favois-the instructor, e _ | 


“bur as proficiency improves, a stil] higher percentage, - 
tes gg 


of iastruction is chandled ‘by the Japanese as. ‘the students = ee 


oe me capable of working exelusively. in: the target! _ : 
dangtiages 0 eh 8 ees ee ae 
ee ey : ae oe pe 


able for the “interaction. “involved. Students - 


ee ig” 


ves “eRBeceed to utilize. ehese ‘hours to 


or" 


ne. fullest, and ~ 
Ber De) | ae eee ee 
“tO eu. the» rigorous oeiles de, AS: Yong fs "pacing is’ 


og a j mi 


appropriate oe ey" as tong | as cs “Hott pubnad ahead ae 


4 


Satan Sein pattern diTis. to ‘be done with tapes, bat 


we 


“our: visual stimoli’ ‘are. extensive and the hahaling of 


“these requires. tremendous skill. on ‘the. part of the 


“instructor. i ae 
oe Te eae me a } 


eee “aaa of ear sentence / withoGt ema is. . 


ik 
. a 


At ‘no, “point would sa e provi | a student with: a + - - 


list of v prelated: sentences for translation) .withobe any. ne Cae 


t 
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. 


oie Cas Se? Ae NR Se ee er ae . 
“+. © indication. of content:- both social gag linguistic. | . 


A oes ; oe be : Noe : = . ; : - a . ao . a wee Tee ka e . + a ong “4 co 
% — a never pr 200i anything which . will eee 


be forced ‘to retract: lat re I nave, no ‘objection, to: 


“cetting a student tat ‘there are things he is. as yet . 


1 oe 
. Ly hinable ee pera but’ T would not, for example, permit _ 
oe Wifiows: addressing high ranking, quests with: duata 


cf bd , . 
, 2. 4 because ‘that is. the only térn of address he has learned. 


e c 
caine 3 


Hs feteumwe oe Pe ar : é : ats 
oy . . o~ F Lo 
= 4. : 


eee oe “Among the many, classroom Papeedures gy hs ‘have. developed 


= "ape internat nterpreting, and. eulparel elicitation. Both 
“oe: these, are ‘particunsely valuable: for drilling , a varipey . 


Of. politeness: ani firma Ry Nevers, for developing oral’ 


- y 


“comprehension skids, and for introducing cultural, content, 


ee. 


435, 


aheg the. _cqursei though the medium of Japanese. 


; We begin our course with a omanized text, _but. the: 


bference and. as. a “reminder. 
17, 

“for the student of how the. ubterapce sounded | when he = 
nag: nie \ a 


heard it spoken, naturally by. a native speaker. «1 We never . 


i romanization, is. included ‘for 


“require: the. Student, to: fead ‘romanization aloud ‘in clash 


or to write it: - fOr example, for homework. or. on tests.” ee 


“When: the ‘student has completed ten lessons, we. begin ‘the 


 introductiot! of ene writing system, always working, during 


the elementary stage, with material that is. familiar dn oe wet 


re) 
ERIC 


both structuré, and vocabulary... | es + bs As 
coe ae <a = be: ioe _ . ; : : 2 a * . 
- :: “Reading ‘material is: discussed: ‘in Tabahese with ‘tiie ; 


. ns —y" - 
Japanebe instructor, ‘and analysed ‘£50m, the. point of view 


oe. ‘dp¢dlopment of discourse by the . linguist, but not. re 


" ordinarity translated in Clases Translations are “assigned 


aa as one: “Rida SE esiework and submitted ‘to the linguict. 


a's a) 


he . 
eon wgitten assignments * ‘might. “involve. web@ing answers -. 


4 


vas questions to provide pragtice, in produeiny’ the ae 


oe Advanced students! are ‘given ‘instraction in the : 
er = 


“writing of. latters and- Bostcaras. ee a 


= ae : * a te : 7 awe ae ten 
= ee : : arf hie ‘ Soe 3 Hae. . ’ 


ae : an eo eral 


While we recognize. that most, of our Students” are not 


eo Linguistics students but aa Japanese language, students, 


] 


- we nevertheless want them te learn scinething about how eon 
‘one observes and analyses a “language, and to gain some . 


J a %. bass a 
ae awareness, of what’ is really ‘inwolved infgequiring: as 
foreign language. “We want them- to analyse their Silly 4 


ne 


"personal ggals in ‘Studying Japanese, and to devise, with 


the help of their 4 nguist, a workable plan for achieving | 
sa ioe? ae ics 


- those goals. , & er re a ane. 


. 
ry 


Rt the pone ueion of. the course’ ‘Cf study, 1 Like to hear 


ae tes Cae 


the. Students remark, "I have ever. worked so hava, but, . 


Pas Me Rr 


have never had such , Jntellectual ‘stimulation - ‘and enjoyment." 


igs 


So Fs JAPANESE. SYLLABUS 


be es ee < ; ee a 2 


Extract: fn, thei Sugens land, ences: ‘sy 1abus for Secondary ‘sibel 
oO + : : ‘ e Sa * ay 


a. ef OR NITH AND 12TH GRADES 1975. 

te Re 7 g. Jn & 4 es en re 7 = 

TATthough the curredt Sub-senior and: Senior ‘sy! labuses représent ». 
-reafizable. goats, “they, have, _in practice, been somewhat abbreviated. 
The goals set down. for. 1975 take. this curtailment. into account, and 

. permit some re- arrangement. af material among. the four semesters. The 
sy abus, as ‘now. set. out,’ should REEVE: as a guide to the vhapdaye ex- 

» pected: at the. variols tevels. ’° = ; 

cs The, material for: reading and ‘Niel -wing may ge: pitched ata Wighex 
level! than: that. requiredsin writing and speaking. !f particular, a 


; larger vocabutary may. -be- presented in the reading and aural components 


a of the course than is, sequired for reproduction in the oral and writtem 


| expression component’. - A’ much “larger :number - of ideographs may be pre~ 
sented (with furjfgana if destred). than. is required for memorization. — 
‘The kanji studied should be selected from the’ Vist appended to the 
_ Japanese Syllabus for Grades 8¢10.. 
’ The ‘present courses. Kave been divided into the fotlowing semestér_ , 


units: - eg 
11th Grade - a Pe eat sows 
Ist ‘semester © Tourist Japanese: * Soe PR Baas oe 


nt io (including simple. létzers ‘and postcards requiréd 
| in .appropriate situations) - 


, @nd semester - What happened | in: "Japanese: history | es 
12th Grade . 7 ots oe 
Ist semester — Polite Japanese a ee 
‘2nd semester Mass-media Japanese 


the attemfft is made to state the immediate realizable sa ia of 
each semester course. ae - = 


SEMESTER t<~. GRADE ELEVEN ee 
Ob j ectives: ; 
a To develop the student's ability to use and "comprehend dentende 
Oe ‘patterns and vocabulary of utility in touring Japan. 


(2) To provide-practice in: 
a) ..reading simple Japanese signs and simplified written 
material relating to-the topics selected, 
6) writing simple communications required in’ appropriate 
. situations. 
> (3) (To provide practice in. aural comprehension of } ‘descriptive | 


and dramatic material- relevant to these topics.: , 
44) To provide pracwice in writing’ connected prose. & #r 4 
GRAMMAR — “on 

ped aL : 


° = , 


pasie Sonrence’ pees 


Review of intercogative . sentences, including negative questions and 


canswezsi-s simple compound - sentences. - 


Ia 


i 


fo 


? 7 %. . - 
i 1 > me 
a aes , 122 ok 
¥ . . . : as : ' wea & 
‘ : , = ty y 
: A . ‘ ~. Sop chet 
. be ” « « ; . a : Few F 
Wace Ld itemat ic évpvessiéns ‘of che kinds. -- et Beast EN : 
ate ee — ig oe 
wee Mita koto ga aru (nai); mitai (= ye-aa) (suru) yo-ni,. brbajime, i 
iw. suru ‘tokoro desu, tamaranal. etc. ©. woo ewe a 
eo ‘ ae ire en rae ois, as ‘ an re Pg SEM ye ga { 
Ps Verbs : _ Be gp ee 
a ’ Tne conversational levels envisaged are: 3, ee = a 
; a’ the polite style (-masu terminations) 


5} the abrupt or’ intimate style (-da), | 
4 few formal usages may be included, e.g. the most’ “connor honor i fig +. 
verbs and the Passe ive jm its. honor? fie comnotation., . one: J 


oes of day review of the conjugation of verbs; review of, simple. terminal | 
: Se verbs (e, h ageru. kudasaru,. kureru, morau) ; the deslGerative: 7 the 
a me ‘potential -eru (e.g. in miseru,: kikoeru, kaeru = “ean buy") fs review 


-.* of -to iru, -te aru; and the short probablé (K6) ,+ | " 
2” Adjectives < , : ! 
oe ois \. Conjugation 6f- adjectives; review’ of the sfadicacive lanl! attributive 
' “. uSes of ‘true adjectives, positive, ‘and negative, with some referende to 
vadverbial forms and quasi-adjectives; ‘the quasi-form of true adject- 
_bvess “e.g. (Ski -na, chiisa- na;. simple a eee e.g. gus “~yasui, 


. 


re ey ee a ; > 


“7 Tg sNOuns*") : Re ve at “ 3 : 
‘ "Nouns formed. fron: ‘other pagts of speech (e: g- -miru na, suru no, hayasa; 
& me _omosa). Se . ; ro, : 
. Pronouns — "+ 3 . pS : 
ee emphatit ee (dare-ka, hani-ka, dare demo, nan-demo). 
pi . Numerals. ee any rf ; oe 
- Review of interrogatives . (ikura, ikutsu, nan, iku); duration er time; 
some numerals without -tsu, and the most frequent ly used counters _ 
indicating measure, Py 
Time eas “3 , _ 
Some simp%e adverbs referring to time, past and future. fox g. senjitsu, 
4 . my6ban); frequently used modi fiers - indicating vagueness (e.g. koro, 
ae > kuraids _ distance. oa - 48 oe a aes 
| Honorifics . ade - ee : 
Very simple honorifics -(e.g.- irassharu, ossharu,:0 --- ni i_natu)’. | 
Adverbs at y ‘. . “oS 
” ’ Indefinite and emphatic adverbs (e.g. -doko-ka, deh edctis ae 
a Se = 
: er ‘SUGGESTED BOOKS Sine - oe 
es ' 1, Japanese - Grade -Xt” Sgt ie 
Department of Japanese, University of Queers land, a” 
2. Nihongo Tokuhon.!.. “Rokusai Gakuytkai. Book 1. . 
> a “ Accompanying: sped: Srepared by ‘the Department of Japanese are | 
“ id available : Egon the Education Department. 


The da Style in conversation and sage i tten Japaneses.” the | ‘conjugation. # 


~ 


a 


ate 
ie 


iccompanylaeeeapae’ pre epated i debs ‘tment 
From. the: Educa tian: co 


Fitts iS che deus to h md® 
dacie: POs for.-$4 tp: requests” a he - coaversa 
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Pray, 
We 
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de i ate 7 i : fe 
ano ae eee = Ts “yf oe hasta eae ech ta RS sd er see 8 5 ¥ 
a ' : : #3 “ a ; He ss 23 - The . : ‘ 
ae ee "proved 1973), ‘. vo 
ON ae teard j cenognives. chat ee 


A ‘ba. achieyyd | ‘in: @ variety bt: vere ad. Py. the’ Spice! 


Tepeettie’ teachin methods. a ae ds 


wie ee tags re +. 


pie a Weal “aa. ao 


Japari ‘poanendas’ a aioe: culture: which: pre nte: \etzongly-narked ” 
ste with that of Austretia, and at thes time. hae: 


‘: ‘science, ‘technology’ and: commerce. While the: trade-kinks, bevwegn:: 
Japa Australie: have grow. to avremarkabile. Gegrem and will’. teariy “grow” 
* str ‘ih thé ‘futtire,;“and great interest has been eroused in the culture: 


oa ee “of Japan, only a. Knowledge. of the: ‘Sapenese: Jenoenre: wLAE: turn’ this ‘nterent. 
on ee 7 {nto an effective. ubGerstepding.. uw = ee 


the: ‘practical ‘need. ‘th: commeréial- poracseny tis ‘fastead tans’ ae ‘epeak - 
‘Niednene has long. been: obvious: but. thera are: now: ‘other. even faster: placer 
needs:in, for example; the great. davelopmen: ~OL...1 istyalian. tourden,“in a 
and* Japanese tourism dn. Australi Ps 
the: $ capane i : AG 


- _ stay of; any. i deabioes 1 singigge’ ‘bitiaiicgs'e the: Sade gewading of. ene 

“wit ‘language: as: a means. OF communication. : x Jépaness has especial merit.in: 
this regard, since its jetructure and. idicen. aifter. so widely, from thone. 3 
‘other: Language gener Ty. ‘atudied in: AMpeESLAG Se : 


bal is intended to provide a bast 
and to foster’ a desiresin ‘s 
the: Jepat se ial and. 1 


me a vy = 7 s 
* 9 _ ° = ry he ep es aaa tt ene eee Medusa arateiases 
ea ; “129 
| * * a had : , = 
' ’ . : . | 7 : 
~ : - z a | 
this course }ehould serve to, consolidate and extend: the bday: ec the = ae 


Pupil: hae gained in. ‘understanding and. speaking Japanese ine Form. IT IV my 
See “part it covers the: ground of the pupil’ i oral work in Forme Ilo-.1\ and the a. 
es degree of ‘reviston af al¥eady Known. mati rial must. remain within the judgement as 

_ ,9f the teacher. i ere ad as ue 4 oe 


be ee there wall: an, vce nt ineluding comprehension teste. Feagind es 

a of peerasee fre the. -Proacr ibe PaAGOE ‘hnd ‘eigtacion. ‘ < ee co 
° : Oe ca | fe as ue . 4 ae 

yee Nak ns Prescribed reader: a mete, 8, and "awake, Gen, ee . 
Moda nese: A Babi 


RE ery 2 vals: ‘Warvard™ * rae Yen wt Bait et) gatt 
a a i gia? . . ‘ee! : _e oe ‘ao ie-ge en hoe othe 

J vee “te {oe recommendad that the teacher at his. own seen cies ‘shout severe oo 

toe Oc ” passages: from Lesbons, ‘I -.X. of, this, xpader or From. some other | “appropriate, ape eke 

Mp oe gouikde ae bridging material to" carry the ‘papil - from the reading knowledge | = 

May =, achi@ved at the end of. Porm ty. to the: ver ‘of he first. aesions preecr ined | 

anaes vin this ayltabus. ‘oe an ere a Pies 


J . % Ses cs ae 4 ah eae ne, Av ee 


poy Ls Sime. atady: of;, the ‘waterial ‘proiand ‘y Waganuma, Nw 6& ‘Mori, x. ee ee eae aa 
ae? a ion for Tokyo, 1962 may also be wade at. iia teacher's y discretion «oe 
7 WAN prepara or the use. of. the. Feader. aoa nt 5 ee 


The. Moa Foun ‘are reeding. ‘dei eeaeni eifor' ‘the, ‘enpectie a ae 
texte. ‘are Yor tenth seecing ‘and: Pomani zation.) an a a pean 


8, unit a Course geeay. a? (Pes 75-79), 3 xIL- (PR so+¥a) acre Part ' ne 
R, 8 ’ oa ee ee cee aE le 

: "he for. 2" unit” PY coe and. to ‘addition "Weedaa ivi Pare: 1 

ho App. 208-107), XVET (pp... 1LQ-1E7Y, Beane (pps Mier 

a LAD) oy XE: (PR. :ARS=H904 XRT: (pe. 137-142) 


a unit. Conse: . > Ae for,.2: unit “Course, and: in addition. ‘Leas ; 
te ae: «(pps #1542158), sean ‘176- w1IRYs.1 ae bane 
cba ; 


Students ‘should be. thle 


SEs Tb g ae 
esate ee ost 


ALL. ‘yooabutary 
~ Advanced: Level, 
Aa. ‘fora oniea Cou¢se, ana tk adai¥ ic on. ait vocabulary 
“occurring 7tm Al fonsq, A. qand Nini OK. Jap 

Couree, Lessors: 59102: sexeduding. vapane: 

the. Fol Towing - “axceptions:: ; 
Robavagih. Sp svsane 


| sale . ~ * 
ae; = ‘ so ea Sa eee eee ra eaN ale te a a 
ee . ea . < a, 7 a a i 
por te Ja Coreen peat ni and ‘Reference’ Material. a | 


te ry -ft ost Sydney s the ‘New South Wales Department et 
eet a for the Board ‘of Senior Studies. ‘(Approved 1974) cae Gg. 3 


a. . the: e tarrowing iiate of. ‘recotimended. Feeding. and, pe teren frerial, ATO wet wad 


ee . wonsidered to be useful.jn the teaching of thin ay llatua. a cists ite Are, 

tee “ NGwever , ‘not Angered. te be either detinitive’ Or preecs iy tiv We WAY. 

mM i fT a ce ee i 8 Fy : : ‘ . : Ae ” 

ae sauquast 7 wp & Eee as : ve 

hone t Pha an ae Pad go ote igh ( re Soa ws Bm aoe 

tig © 4 “eho, 8, at. 1 ‘ede. 1 eee wathé Jateh, kadcxdwa, Tokyo} VA@dots a, 

: ‘: Kenkyugna, Tokyo, Dd, nary 

au Tkenkyyshay! Toky hy BEB ag ae! eae 
' very get ne 
“— . ‘ 


“6 Inada, 


FOOD) “ALTG, Hu, Japanese Manon snd. vey. to Real Them, : pe PS eR 


Routledge . Kegan Pau an One 


solos : o 


ee ae —- a; or the? ‘ubtlerd Reader’ s a anese-En ek? chiregte mctionar, a a 
; a : : keg: rence teat ry : 4 FN £ Seago! a np ; 


a Revigad. pe andar y ayo 


es Shinmura, 1 AEA: 14 8 jien\ att Torge) Poroe 0 Os Le oo 


Dunn, OG Pe ae “anada, | ‘si, Teach. rouge 


Jer anese, Ena seh Yj es Pg ae 
press, 1958. ae a eae * ae 


‘ a sakade ° re (ed; YY r, 5 4 , ca anese, Revised * fe 
| Eaition,, tuted ornior eMac te ee 
4, re ve a ee * woe beat am 


'-Bortot Ph : : 2d. g 2elsn, nonetd Epese, i 
ey Bee sa aan 
thy ot i tee NIE 
as, Gc. ‘and: Thyaite,. Re me. Pei in Book ‘Of. Jy 
tice dane fooks, 1964,°: Pe 


& er ee 


ig “teas, amenozeay. 
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neaé vetse®: he 2 
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Keene, Donald,’ ted. ise Modern, Japanate Liberasure,: ae Rudson, 
roe *London bse Pa 


, Paltbank,- IR. oe Craig, 
 Avien '¢ ‘< Unwin, 


“Wretorlan Unt 
vitor Soerd.’ 
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sR 4 ' ee 
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“ ‘ a btn bi antl 
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Vicabulary 


+ The minimum 
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whe Ly 
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Reading and sri i. 
Hisagana and aon vit \, set fot’ bowl a 

writing. ndin’ (gives 100: ‘churacters, which 

nu ied fu ave -bath ‘if téading nnd ‘wpiting, Students 


wn to'rea mua ther af har ters (th 
Ih hl suilana ee wae : es: Ns 


ae | 


‘\ 


aa a + * penile * | 
ae yee “4 ne aye “Gra ia ‘ 
aa? ‘Pronunciation vy . 


+ Sounds; waccenluation (enmsistent ee a ‘the 3 het f 
however no’ be required); frome ebead ( wy 
(ski ds, sa nl atimas, atc ye eM ete aa 


‘Ay a, ‘" ua “, jul : ey 


2. Pinbay he tigi 
+ Ranh tive, ‘Regal 5‘ vel, Prevgn a, Paty Hewmp five (yo ty, ivan 


7 Paha: (you00), 
; to i), Ali f dat 
im —— 


ee 
On ee ue i ude) 


Conressional. 


ry oa 
Potent Gomer) 
Nliary ace nu: Tau, ui," oy 

nary, varufaggrts, miata, ie ane 
el (yoril ito, Tanaka: tan ta/to yonda how): 


tah 


sph: yon mt ay trl yoma nb, yet 


a): 
ane here be " 


a A EEG tee 

‘ ‘ e:. / eee i . oe # % | ; : = : ) a : ‘ c ie toe eC : 2 , A 

Grammars 7 ee i ; ie cS 

hele Ann nin A islicstep ihe hie of ‘pont rules ®. be Roa 
ie tought dusop i courtesy, The student 0 be‘ ab 

a a 7 W sy Bs pa AMT Visked items in their bade uvagt rowel i 

" yrae wily trina wil be toquireme nr YE 


n radsicehen : pie aati ah a as es 

Votuhn he _ i Ye a ‘ . oe 

The enininiiins oo nde rina | od basic words ants 

‘ given ‘it Append Ce if h ig ah de Ny ay raat 

Msi Pie ee ee ae re eet 

"Reading add wring. a. bie ta Ale aah ut 

a . «spelt Fans a ii ahs he mastered for both reddiae and | 8 

vy ‘writin Heendir \ee.sOD’ basic characters which wal ‘be » at 

ctl Rr tee ane And. writing, Students should be it 

ct Iv read va ary s rIarger number af charactets, theie mending ae ta 

‘ Indicited aN futigana, a re fer 

- ae git? wth 
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